
SPECIAL PROGRAMMES COMMITTEE MEETING 

12.30am Thursday, 28 May 2015 
Eastern & Central Community Trust Board Room 
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AGENDA FOR A MEETING OF THE SPECIAL PROGRAMMES COMMITTEE, 
 TO BE HELD IN THE BOARD ROOM, 102-104 RUSSELL STREET SOUTH, HASTINGS, 

ON THURSDAY, 28th MAY 2015, COMMENCING AT 12:30 PM.  

1. WELCOME AND APOLOGIES 

2. MINUTES OF THE PREVIOUS MEETING HELD ON MARCH 26TH 2015  
Minutes of the SPC Meeting pages 3-6

3. SCIENCE PROGRAMME 
An update from Margaret 

4. CAPACITY BUILDING INITIATIVES 
Volunteering Hawkes Bay Project (refer to GM’s report in Trust Agenda Papers for May) 
Hawkes Bay Funders Forum (verbal update from Neil Attapatu) 

5. REGIONAL SPORTS TRUSTS pages 7-12

6. SUMMER READING PROGRAMME2015 pages 13-60

7. MATHS IS FUN pages 61-121

8. ANY OTHER BUSINESS: 

9. CLOSURE 
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MINUTES OF THE MEETING OF THE SPECIAL PROGRAMMES COMMITTEE OF THE EASTERN AND 
CENTRAL COMMUNITY TRUST INC., HELD IN THE TRUST OFFICES, RUSSELL STREET SOUTH, 

HASTINGS, ON THURSDAY 26TH MARCH 2015, COMMENCING AT 11.30 AM. 

PRESENT:
Committee: Margaret Millard (Committee Chair), Mark Kilmister, David Lea, Ron Garrod - arrived at 
11.45 (Trustees) 
Trustee: Bruce Mills 
Staff:  Jonathan Bell – left at 12.30pm (General Manager), Kelie Jensen (Trust Secretary), Neil 
Attapatu and Rose Artemiev (Donations Assessors) during relevant parts of the meeting.  

1. Welcome and Apologies 
M Millard opened the meeting at 1.25pm.  There were no apologies. 

2. Summer Reading Program 2015 
Sue Fargher and Jeremy Langley presented on the 2014-15 Annual Report: 

Highlighted success of Summer Reading and Winter Warmer Programs – increasing 
numbers and the challenges that brings. 
Four objectives: 

o Stimulate children to find reading fun. 
o Increase reading skills in a wider sense – creativity, self-esteem. 
o Encourage caregivers to be involved with children’s reading at home. 
o Encourage children to become regular library users. 

Several compelling examples were given, eg: Two Wairoa children who could only 
read in Te Reo Maori and asked if they could join the program after observing it 
while waiting at the library.   
Other examples: Masterton saw 27% increase in borrowing of children’s books in 
Dec.  CHB saw 70% increase in children registering for a library card in Nov/Dec. 
Committee asked about reach to lower decile schools – Sue confirmed that this is 
often achieved by targeting Reading Recovery teachers in schools, rural schools also 
targeted, particularly through Winter Warmers during school term (Waipukurau, 
Terrace, Otane, Porongohau).  Books don’t go home, but teachers read with 
students – much needed resource for teachers as the National Library is no longer 
providing books to schools.  
SRP staff concerned because program is planned a year ahead, so a cut in funding 
with little notice would have huge impact.  The Committee reiterated that ECCT 
supports the project and would give lots of notice of any cut to funding.   
Feedback from the Committee is that primary age participants are our priority.  If 
the program needs to make cuts due to increasing numbers, high school should be 
the first to go.  
SRP staff noted online component.  Feedback from the Committee was that hard 
copy books are our priority – last year the special allocation of $15K for an online 
component was a one-off. 
The Committee noted the potential for a private funder / business to purchase the 
books.  ECCT would maintain funding but this would allow SRP numbers to continue 
to grow. 

3

patriciad
Typewritten Text
back to agenda



The Committee also questioned whether the incentives were necessary – seems as 
though the book at the end is the real incentive.  SRP staff responded that the 
incentives are very important for some children who aren’t rewarded elsewhere.     
Noted that the budget reported is only a section of a much larger budget.  ECCT has 
requested the full big-picture budget – total spend, revenue from selling programs, 
other contributors etc.  Please include last year’s numbers, so we can easily identify 
where the changes are proposed.  In general more financial information, less 
testimonials would be helpful – we already accept that it is a great program.  GM / 
Neil Attapatu to follow up on this to ensure we get the big-picture budget as 
requested.  ACTION ITEM

2.1  RESOLUTION 
The Committee resolved to make a recommendation to the Board to increase funding for 
the Summer Reading Program from $230,000 to $250,000 for 2015-16 and to advise the SRP 
that they should not expect a further increase for the next two years.
M Kilmister/D Lea
CARRIED 

3. Tu Mai Awa (Agenda Item 8) 
The GM gave an introduction to this project before leaving the meeting to attend the 
meeting of the Audit & Risk Committee: 

Pilot project around family violence – based on a very successful Canadian model. 
Would be looking for $40-50K from ECCT of a total project budget of approx $200K.  
Other partners include Police, DOVE (family violence organisation based in Napier). 
Funding would be for research and developing a template for delivery, but if 
successful, implementation could be rolled out across the country and MSD would 
likely fund. 
Per the GM – caution that if ECCT get involved at the beginning, there may be an 
expectation that we will support the project financially if our requirements are met.  
If there is no support from the Board, then we should pull out now. 
Noted that a project like this has national implications and would have been perfect 
for collaborative funding agreement across all Community Trusts.  Community Trusts 
should be having a conversation about 5 or 6 national initiatives a year.  GM to raise 
this as Agenda Item at the next CE meeting.  ACTION ITEM

Jonathan Bell left the meeting at 12.30pm. 

4. Draft Minutes of the Previous Meeting & Matters Arising (Agenda Item 3) 

4.1 RESOLUTION 
The Committee resolved to approve the minutes of the RST meeting held on Thursday 26th

February 2015 as a true and accurate record of the meeting.
D Lea/M Kilmister
CARRIED 

4



4.1 RESOLUTION 
The Committee resolved to approve the minutes of the SPC meeting held on Thursday 26th

February 2015 as a true and accurate record of the meeting.
M Kilmister/R Garrod
CARRIED 

Noted that minutes should refer to the GM rather than J Bell in future.  ACTION ITEM

5. Regional Sports Trusts (Agenda Item 6) 

5.1 RESOLUTION 
The Committee resolved to make a recommendation to the Board to increase funding for 
the Regional Sports Trusts from $320,000 to $340,000 for 2015-16.
M Kilmister/D Lea
CARRIED 

Trustees also noted that they are less concerned about deliverables for RST’s – past 
agreements were so focused on rigid deliverables that reporting / discussion at 
meetings was not productive. 
Rose Artemiev advised that an April meeting is scheduled for ECCT and RST’s to 
determine deliverables.  This will be facilitated and the goal is to collectively decide 
on outcomes and then allow the RST’s freedom to achieve outcomes as they see 
best.   
Committee is concerned that too much time is being spent writing and reporting on 
deliverables – we should leave this to the RST’s as experts in their field and simply 
ask them to report their results. 
Rose Artemiev reiterated that this is something the RST’s have asked for and it will 
actually mean less reporting for them. 
Also noted that new CEO of Sport HB has been appointed – Mark Aspden.  GM 
please send him a letter of welcome.  ACTION ITEM

Meeting was adjourned at 1.47pm on Thursday, 26 March 2015. 
Meeting reconvened at 3.05pm on Friday, 27 March 2015.

6. Science Project (Agenda Item 4) 
M Millard updated the Committee: 

Science Roadshow have done initial teacher training.   
Waipukurau school pulled out, but Takapau took their place and there is another 
school waiting to get in.   
Next step is to identify leaders in schools, get activities to schools by May 5th and 
hope to roll out by May 14th. 
Plan to have an event in Waipukurau in Term 2 – Trustees expressed an interest in 
attending.   

7. Capacity Building Initiatives (Agenda Item 5) 
Volunteering Hawkes Bay Project:

5



The GM spoke to Renata and she offered to contact Volunteering Otago.  GM to 
follow up with Renata and VO.  ACTION ITEM
Waiapu Anglican Care, CHB SPCA and Riding for the Disabled are all going to use the 
toolkit, so we will start to receive feedback. 
Consider putting the toolkit on our website.  ACTION ITEM
Volunteer centre has just opened in Levin – GM and Neil Attapatu to connect with 
them during visit to Levin.  ACTION ITEM

Hawkes Bay Funders Forum:
Most exciting project is opportunity for trainee accountants to work with charities.  
Currently trying to get all funders to confirm what information they require for 
audits.  There are challenges with certain personnel but if information isn’t 
forthcoming, the big four will push for a pilot project regardless. 

8. Maths is Fun (Agenda Item 7) 
Representatives Peter & Judy came in and had general chat with the GM and N Attapattu in 
February, with a more formal meeting with Neil Attapattu in March

9. Other Business (Agenda Item 8) 
Active Minds Aotearoa:   

o The Committee advised that the Board discussed this project during Board 
Only Time and they are not interested in re-considering.   

o The GM feels the Board is not giving due consideration to the application 
because they have not seen the full proposal – staff feel it is a good project 
and hoped to find out what the Board’s concerns are and whether they can 
be mitigated. 

o Message from the Board is a “No” means “No”.  Expectation was that the 
organisation would come back in a couple of years once they have a track 
record, not at the next round. 

o Issues were i) no track record – precedent is not to give donations of this 
size to new organisations, ii) expensive, iii) projected losses for the first few 
years, iv) needed more realistic budget, including some income from 
elsewhere.   

Tu Mai Awa: 
o The Committee advised that the Board also discussed this project during 

Board Only Time and appetite is low.  Suggestion is to defer a decision until 
a meeting of the SPC during the Philanthropic Conference in Auckland in 
mid-April. 

10. Closure and Next Meeting (Agenda Item 9) 
The upcoming meetings of the Special Programmes Committee are:

Thursday 28th May at 12.30pm – Special Programmes Committee
17th September 2015 – Special Programmes Committee meet with RSTs at ECCT. 

Meeting closed at 3.23pm. 
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J:\Sports Committee\2015.05.14 RST Funding 2015

To: Special Programmes Committee

From: Jonathan Bell, General Manager; 

Date: 14 May 2015 

Re: 2015/16 Regional Sports Trusts 

Purpose 

1. This memo requests that the Special Programmes Committee (SPC) agree a new approach for 

managing Regional Sports Trusts 

Focus for our Donations   

2. In 2014, ECCT rolled over its funding arrangements for Regional Sports Trusts (RSTs). The Board noted 

that staff would work collaboratively with Regional Sports Trusts (RSTs) and Sport New Zealand (SNZ) 

to review projects and funding for the 2015/16 year. 

3. In this review work, ECCT, SNZ, and the RST identified the need for a strong, robust, and connected 
sector for sport and recreation to thrive in our regions. This will contribute to active, fit, healthy, and 
connected communities where everyone has the opportunity to par

4. The following areas were identified by RSTs 
five years. These continue the strong capability focus of our 
and highlight youth and leadership as areas which would benefit from greater focus:

1. Club Capability and Capacity
groups to help them become strong, thriving organis
finances, etc). It also covers
sure participants are receiving quality programmes (e

2. Youth. RSTs will work with youth, schools, and sports groups to make sure young people have 
access to quality, youth-focused sport opportunities. This is about increasing participation and 
allowing young people to have a go, 
and be part of a team.   

3. Sports Leadership. RST take a leadership role to improve provision of sport and recreation in 
their region. This could include developing regional plans and facilities strategies, attending 
decision-making forums, connecting stakeholders, 
sportsvilles, partnerships), and 
and others.  

2015.05.14 RST Funding 2015-2016 - Memo - May 15- SPC.docx  

Special Programmes Committee

Jonathan Bell, General Manager; Rose Artemiev, Donations Assessor 

Regional Sports Trusts Donations  

requests that the Special Programmes Committee (SPC) agree a new approach for 

Regional Sports Trusts donations from 2015/16.  

In 2014, ECCT rolled over its funding arrangements for Regional Sports Trusts (RSTs). The Board noted 

collaboratively with Regional Sports Trusts (RSTs) and Sport New Zealand (SNZ) 

for the 2015/16 year. 

work, ECCT, SNZ, and the RST identified the need for a strong, robust, and connected 
sector for sport and recreation to thrive in our regions. This will contribute to active, fit, healthy, and 
connected communities where everyone has the opportunity to participate in sport and recreation. 

The following areas were identified by RSTs as priority work areas across all the regions for the next 
five years. These continue the strong capability focus of our previous Project Heartland Agreements 

h and leadership as areas which would benefit from greater focus:

Club Capability and Capacity. This covers projects and activities where RSTs will work with sports 
become strong, thriving organisations (e.g. governance, volunteers, 

covers the delivery aspect – where RSTs work with sports codes to make 
sure participants are receiving quality programmes (e.g. coaching, player development, etc).

. RSTs will work with youth, schools, and sports groups to make sure young people have 
focused sport opportunities. This is about increasing participation and 

people to have a go, develop skills, learn new things, gain confidence, 

. RST take a leadership role to improve provision of sport and recreation in 
their region. This could include developing regional plans and facilities strategies, attending 

forums, connecting stakeholders, enabling shared services (e.g. 
, and providing information on best-practice to sports groups councils, 
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In 2014, ECCT rolled over its funding arrangements for Regional Sports Trusts (RSTs). The Board noted 

collaboratively with Regional Sports Trusts (RSTs) and Sport New Zealand (SNZ) 

work, ECCT, SNZ, and the RST identified the need for a strong, robust, and connected 
sector for sport and recreation to thrive in our regions. This will contribute to active, fit, healthy, and 

ticipate in sport and recreation. 

across all the regions for the next 
Project Heartland Agreements 

. This covers projects and activities where RSTs will work with sports 
ations (e.g. governance, volunteers, 

where RSTs work with sports codes to make 
g. coaching, player development, etc).

. RSTs will work with youth, schools, and sports groups to make sure young people have 
focused sport opportunities. This is about increasing participation and 

in confidence, have fun, 

. RST take a leadership role to improve provision of sport and recreation in 
their region. This could include developing regional plans and facilities strategies, attending 

enabling shared services (e.g. sport houses, 
practice to sports groups councils, 
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Strong Sport and Recreation Sector Outcome 

Club Capability & Capacity Youth Sports Leadership Focus Area 

Strong and thriving sports 
and recreation organizations.  

Quality sport and recreation 
delivery that meets the needs 

of participants. 

Sport and 
recreation 

approaches that 
are child and 

young person-
focused. 

RSTs are involved in decisions and 
projects affecting sport and 

recreation. 

RSTs are sharing knowledge and 
insights with each other and their 
communities to improve sport and 

recreation in their regions. 

What we 
want to see 

5. These Areas align with all three themes of ECCT’s Strategic Plan. In particular, it will contribute to 

developing strong community organisations, sustainable sports infrastructure, and cohesive and 

constructive relationships within communities. The Areas also align with SNZ’s new Community Sport 

Strategy. This is encouraging as it indicates that community needs identified in our regions by RSTs 

will also be met through the work of SNZ. More work needs to be done in the coming year to 

ascertain how success in these areas will be measured and monitored. 

Donations Agreements  

6. A new approach is proposed for Donations Agreements to provide the RSTs with more flexibility to 

meet and respond to changing and emerging community needs. This approach proposes that RSTs 

can work on any project that fits with the Focus Areas and then report back through Six Monthly 

reporting on the different their work has made. The level of detail in written reports would also be 

reduced to allow RSTs and the SPC to spend more time discussing issues, strategic direction, best-

practice, collaboration, and new initiatives.*

7. The key documents for managing ECCT’s engagement with RSTs would become a Donations 

Agreement, a Memorandum of Understanding, and a Reporting Template. The following work is 

required to implement this new system:   

1. Donations Agreements. Remove Service Deliverables attachments from the Donations   
Agreements. Agreement will simply say that RSTs will undertake activities that contribute to a 
strong sport and recreation section, as per the MOU. Add a condition to Agreements that funding 
is conditional upon satisfactory project reports being completed. Agreements will be signed 
individually by the relevant RST.   

2. Memorandum of Understanding. Engage in a new high-level MOU between the four RSTs, SNZ, 
and ECCT that sets out how we will work together from July 2015 to June 2020. This will outline 
the agreed Focus Areas, and can be updated during this period as required to respond to changes 
in the sector or the circumstances of parties. The MOU will replace the tripartite funding 
agreement and will be signed by all six parties. 
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3. Reporting. Work with RSTs and SNZ to develop suitable reporting measures to track the impact 
of work in these Focus Areas. It is intended that new reporting format will be developed in time 
for the September RST/ SPC meeting. It is acknowledged that RSTs will have to commit time to 
developing these reports. It is recommended that ECCT tell RST that the September report (for 
period Jul 14 – Jun 15) does not need to be submitted in the old format. We will use this time 
proactively to collaboratively develop a new report format. The content of the new report will 
cover off key issues from the previous year. 

Donations Amounts - 2015/16 

8. The Board agreed to increase funding for the RSTs by $20K to $340K at its March 2015 Meeting. This 

takes donation amounts to:  

Term RST Project Amount (GST excl) 

1 July 
2015-30 
June 2016 

Sport Hawke’s Bay  Strong Sport and Recreation Sector $106,120 

Sport Manawatu  Strong Sport and Recreation Sector $106,120 

Sport Wairarapa  Strong Sport and Recreation Sector $61,320 

Sport Gisborne   Strong Sport and Recreation Sector $66,440 

  Total $340,000 

9. RSTs have confirmed that they agree with the proposed approach to funding. Feedback has been that 

they have valued the opportunity to collectively review projects and activities as it has provided an 

opportunity to learn from each other and SNZ. This is timely as their funding landscape has changed, 

with the introduction of SNZ’s new strategic plan. Sport Hawke’s Bay CE Mark Aspden is a lawyer and 

has offered to draft the agreement template, if required. 

Recommendations 

It is recommended that members of the Special Programmes Committee:
See paragraph 

1. note that staff will use a new approach for making donations to Regional Sports 

Trusts in 2015/16.
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Attachments 

1. Draft Memorandum of Understanding between ECCT, RSTs, & Sport NZ
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*
 In the past, Donations Agreements and Reporting Template have been quite prescriptive. This means that 

the RST told ECCT upfront the things they would do in the year ahead in significant detail and then reported 

back against these requirements at the end of the year in equal detail.  

For example: Service Deliverable from the 2014/15 Donations Agreements with Regional Sports Trusts 

Project Strategy Targets 

Project 
Heartland 

To facilitate membership and participation 
growth by improving general club capability.  

Facilitate Club Development 
programmes into community sports 
clubs. 

4 x clubs supported/facilitated through 
Club Development programmes and 
initiatives. 

4 x club profiles captured  (including 
membership & volunteer numbers 

The SPC has indicated that they would like these Agreements to be less prescriptive. The intention is to give 

each RST the ability to work on activities they need to make a difference in the community, without being 

tied to targets that may not be relevant on the ground nine months later.  
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Memorandum of Understanding  

1. Note - This is a first draft of content only. Legal notes and formatting appropriate for a MOU will need to 

be added. The content will also need to be discussed and agreed by parties. 

Parties 

Purpose 

1. ECCT, Sport New Zealand, and the Regional Sports Trust have a shared interest in 
community sport and recreation.  This is a strong and long-standing relationship.  

2. This Memorandum sets out how we will work together in this area from July 2015 to June 
2020. It moves the [ECCT] funding relationship towards an outcomes focus. This means that 
Regional Sports Trust will have more flexibility to work on projects or strategies that provide 
outcomes in agreed focus areas. 

Background 

1. Sport and physical recreation supports social connection and contributes to the health and 
wellbeing of individuals, families, and communities. This includes improving physical and 
mental health, facilitating positive social interactions, and promoting community 
involvement.   

2. Regional Sports Trusts are independent Trusts set up to support, promote, develop, and 
provide sport and recreation in their region. In this role they are strategic leaders and 
capability builders for the sport and recreation sector as well as working directly with 
participants and sport’s organizations in delivering quality activities and programmes.  

3. ECCT and Sport New Zealand are long-term funders of community sport and recreation 
through contributing to Regional Sports Trusts. Regional Sport Trusts receive funding from a 
range of sources to provide their activities. 

Work Areas 

4. ECCT, Sport New Zealand, and the Regional Sports Trust have identified the need for a 
strong, robust, and connected sector for sport and recreation to thrive in the Gisborne, 
Hawke’s Bay, Manawatu, Horowhenua, Tararua, and Wairarapa regions. We believe this will 
contribute to active, fit, healthy, and connected communities where everyone has the 
opportunity to participate in sport and recreation.  

5. Areas that we will collectively focus on in the next five years to achieve this are: 

1. Club Capability and Capacity  
2. Youth 
3. Sports Leadership  
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Goal Strong Sport and Recreation Sector 

Focus 
Areas 

Club Capability & 
Capacity 

Youth Sports Leadership 

What we 
want to see 

Strong and thriving 
sports and recreation 

organizations.  

Quality sport and 
recreation delivery that 

meets the needs of 
participants. 

Sport and recreation 
approaches that are 

child and young person-
focused. 

RSTs are involved in 
decisions and projects 

affecting sport and 
recreation. 

RSTs are sharing 
knowledge and insights 

with each other and 
their communities to 

improve sport and 
recreation in their 

regions. 

Delivery 

6. ECCT will provide funding to Regional Sports Trusts through its normal funding processes to 
work on projects and strategies in these focus areas. It will give RST’s two years notice if it 
foresees any significant changes to its funding allocations.   

7. Sport NZ will provide funding to Regional Sports Trusts through its normal funding processes 
to work on projects and strategies in these and other focus areas. 

8. This is a living document and can be reviewed and updated as required during its 5 year 
term to meet our changing needs or those of our communities. This can occur on agreement 
of all parties. 

Reporting 

3. Regular six monthly Reporting Meetings between Parties will continue. These will provide 
and opportunity for Regional Sports Trusts to communicate what they have achieved in 
these Focus Areas and what they will do in the future. 

4. ECCT will develop a reporting template during 2015/16, in consultation with Regional Sports 
Trusts. This will include performance measures or indicators that can be used to track 
progress in these work areas. 

Contacts 

Signatories 
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Donation Evaluation

Organisation Name: Summer Reading Programme  
Geographic Location:  Regional 
Request No:  24239     Applicant No:  4847 
Sector: Youth 
Application Type: Summer Reading 
Tax Status: Tax-exempt (district improvement)    Legal Status: Local Authority 

Principal Officers/Personnel/Trustees
Contact: Sue Fargher
Address: Waipawa Library

P O Box 127 
WAIPAWA 4240 

Chairperson:
Secretary:
Treasurer: Brian Tremewan
Secretary/Treasurer:

Aim of Organisation 
 To increase, encourage and stimulate children to enjoy reading.  To increase reading skills in the widest sense, including 
communication, language and to develop self esteem.  To encourage caregivers to become involved with their children’s 
reading at home – one of the most powerful tools for creating life long learners.  To encourage children to become regular 
Library users by fostering positive relationships between families, public libraries and librarians. 

# of Staff: 0 # of Volunteers: 7
# of Members: 28 Established: 01/01/1998
# of Beneficiaries: 8251

Current Application
Project Description 
To run Summer Reading, Winter Warmers, iRead and READX programmes for the entire Eastern & Central Community 
Trust region through public libraries .  

Project Costs 
Description Total Amount Other Funding Requested Recommended
Programmes - Reading Programmes for 
the children 

$249,745 $0 $249,745 $250,000.00

Project Income 
Other Funder Amount Decision Date Confirmed

$

Shortfall Raising Description
We may have to make further adjustments to the programmes and potentially have to reduce the number of 
places available for each programme. 

Previous Funding
Year Application type Amount Project
2010 $185,000 E C Read'n programme for 2010
2011 $212,000 EC Read'n programme for 2011
2012 $212,000 EC Read'n Programme for 2012
2013 $230,000 EC READ'N Programmes 2013
2014 $230,000 EC Read'N Programme 2014
2014 $15,000 the expansion of incentives/website activities
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Financial Position 
Financial Year: 31/03/2015

Revenue
Gross Income $264,751
Total $264,751
Expenses
Gross Expenses $264,751
Total $264,751

Term Assets
$

Total $0
Current Assets

$
Total $0
Term Liabilities

$
Total $0
Current Liabilities

$
Total $0

Net Income: $0 Net Assets: $0

Notes 
Accounts are managed and prepared by CHB District Council. The Income statement supplied is not consistent with the 
NZICA Statements of Accounting Practice. The assessor has spoken to the council accountant who advised that going 
forward he will ensure the reports are consistent with this format. Income received from selling the programme outside 
ECCT's region is used to help cover marketing costs and an annual seminar for the librarians. The financials do not show 
the full picture in terms of income and costs. "In Kind" income of Main Freight couriering  materials free of charge, Staff 
costs, and some administration costs such as photo copying have not been included. ECCT have requested a more 
comprehensive set of accounts and the donations assessor has initiated discussions with the accountant at the council 
that prepares these reports to try and achieve this. 
Accounts prepared by: Reviewed by Suitably Qualified Person 

Comments and Analysis 
Advisor:  Neil Attapattu                              Policy: Meets Policy 

Project Background 
The success and value which has been proved through 2 independent research projects. These programmes continue to 
grow in popularity and the outcomes are reinforced by the high satisfaction ratings in the evaluation documents. Teachers 
continue to write evaluations supporting how the programmes particularly help those reluctant readers. Refer to annual 
report. 

Project Management 
The programme is run by a committee of librarians headed by Sue Fargher (Central Hawkes Bay District Librarian). The 
committee is responsible for the content and resources of the programme. This is undertaken largely as an extra 
curricular activity. It is financially managed by the Central Hawke's Bay District Council. Other councils support the 
programme by releasing staff for it and/or hiring additional support when the programme is running. The programmes 
delivered are of a high calibre and all libraries have access to the Te Reo Maori option of the programme.  

The greatest challenge for the committee is that participation numbers are increasing and funding is limited. Sue and her 
team are conscientious of their budget and strive to find ways to cut costs. Under the influence of ECCT's SPC, the group 
have cut their Read X programme for secondary schools. Further to this they have cut the reading incentives from 5 to 4, 
cut the number of touring story tellers / entertainers from 3 to 2 and reduced the book incentives of their IRead 
programme for intermediate aged children from 6 to 4. T shirts marketing the programmes were given to librarians free, 
going forward each library will have to pay for these if they want them. The assessor has discussed options of getting 
corporate sponsorship and other forms of funding with Sue at length. Sue has agreed to explore these further. 

Community Needs and Benefits 
This programme was reviewed by Quigley and Watts (Q&W) in March 2014. Who report "It was found to be of high 
quality and high value to participants and key stakeholders. It is based on sound evidence and is making an important 
contribution to the educational potential and wellbeing of children. The programme also has wider positive impacts on 
social cohesion and the wellbeing of families and communities." The report also states "It is an excellent example of cross 
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CONCLUSION  

The Summer Reading Programme (the Programme) is of high quality and high value to participants 
and key stakeholders. It is based on sound evidence and is making an important contribution to the 
educational potential and wellbeing of children. The programme also has wider positive impacts on 
social cohesion and the wellbeing of families and communities. 

The Programme components and design are of excellent quality and there is a well embedded 
culture of evaluation and improvement.  

It is an excellent example of cross sector collaboration benefiting children who may otherwise be 
disadvantaged educationally. The Programme has many benefits beyond meeting its stated 
objectives including building life skills, resilience and confidence in young people. The focus of the 
Programme on equity is seen in its reach, which is to be commended as this is often not actualised in 
community programmes.  

The support of the ECCT is vital to the continuation of the Programme particularly to making it freely 
available to small libraries, low school decile and rural areas.   

The data collected to inform the evaluation show the Programme is meeting its objectives, is of high 
quality and excellent value.  

A summary of the findings in relation to each of the Programme objectives is given below: 

1. TO INTEREST, ENCOURAGE, AND STIMULATE CHILDREN TO ENJOY READING. 

Children enjoyed participating in the Programme  96% said they enjoyed the Summer Beach Read 
and 98.1% said they would like to do the Programme again next year. 

The overwhelming majority of parents (96.1%) thought their child had benefited from taking part in 
the Programme. About two thirds (66.8%) of parents said their child enjoyed reading more than 
before taking part and over half (52.8%) said their child read more. 

Nearly half (47.8%) of children said they enjoyed reading more than before the Summer Beach Read 
with 45.9% saying they enjoyed reading about the same amount. Given the majority of parents 
described their children as enthusiastic readers (64.7%) this is a good achievement.  

About three quarters (73.9%) of children said they thought they had read more books than usual 
because of the Programme.  Over half the children participating read more than 10 books with 98% 
reading four or more books.  

Twenty children (12.7%) read books in Maori (or Maori and English). 

The literature and comments from children, parents and teachers make it clear that the Programme 
design is instrumental in achieving this objective. The literature highlights the importance of 

sufficient to encourage children to enjoy reading. The added support of choosing skill appropriate 
books on topics of interest, the chance to report in and discuss books and the regular contact with 
the library are key components of the Programme.   
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All teachers said children in their care benefited from taking part in the Programme and enjoyed 
reading more. Teachers acknowledged the Programme components as a key part of this  

Children are encouraged to read and they are expected to discuss their reading with a member of the 
library staff. This gets them thinking about the text and develops a better understanding of what 
they have read. The library staff often suggest other books/ keep books aside that they know 
individuals will want to read. This keeps the children motivated and reading (Teacher). 

Children were encouraged by the Programme incentives, activities and time with the librarians as 
well as reading. Parents and teachers acknowledged the important role the librarians played in 

The programme values reading and makes it fun and rewarding. As one librarian explained  

Reading is not often recognised for awards and for some children reading is something they have to 
do rather than doing it for pleasure and reward.  The rewards based system reinforces the value and 
importance of reading to the children. 

Similar responses from parents confirm the importance of this: 

Increased confidence and made reading a joy instead of a chore (homework)  

2. TO INCREASE READING SKILLS IN THE WIDEST SENSE, INCLUDING COMMUNICATION, 
CREATIVITY AND DEVELOP SELF-ESTEEM. 

Of the many benefits identified by teachers and parents the following support increased reading 
skills: 

Parents Teachers

Talks more about what they have read  70.4% 8/10 

Selects books with more confidence  64.3% 8/10 

Enjoys sharing books with other people more  61.3% 8/10 

Knows more words/increased vocabulary  48.2% 6/10 

Reads with more accuracy 39.2% 5/10 

Many children chose the books by themselves (75.8%), read new books they had not read before 
(61.8%) and said they had read a different sort of book from what they would usually read (40.8%). 

Eight out of the ten teachers thought the Programme prevented reading slippage over the holidays 
and all teachers said they would encourage children in their care to join the next Summer Reading 
Programme. 

The Programme clearly increases the confidence of children in many ways 
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Gained confidence, having to discuss books with less familiar adults (Parent).   

There is someone else that they can interact with on a completely different basis than their caregiver 
or teacher re reading and there is no right or wrong or competition (Librarian). 

the children gain in confidence and the reading with the library staff is helpful. They are getting the 
mileage they need to keep their confidence going over the weeks away from school (Teacher). 

The programme offers children a safe environment in which they are able to get positive feedback 
and support for reading (Librarian). 

3. TO ENCOURAGE CAREGIVERS TO BECOME INVOLVED WITH THEIR CHILDREN'S 
READING AT HOME, ONE OF THE MOST POWERFUL TOOLS CREATING LIFE-LONG 
LEARNERS. 

a result of them doing the Programme.  

The Programme provides support for caregivers on many levels as one librarian explains, 

The families are able to watch their children interact with other people and see the modelling of 
reading, questioning and encouragement.  The rewards based system means they are able to support 
and encourage participation without needing to insist.  The free programme means that families 
have a focus to their holidays and entertainment and social interaction opportunities.  The prize of a 
book means that not only the child participating gets a reward there is also the on-going value of 
having a book in the home. Parents with children struggling with reading have an opportunity to 
assist their children and get feedback and support (Librarian). 

Teachers acknowledged the role of the Programme in encouraging caregivers and parents to be 

exposure over the holidays (Teacher). 

It gives kids and parents motivation to keep reading when they normally may not (Teacher). 

4. TO ENCOURAGE CHILDREN TO BECOME REGULAR LIBRARY USERS BY FOSTERING 
POSITIVE RELATIONSHIPS BETWEEN FAMILIES, PUBLIC LIBRARIES, AND LIBRARIANS. 

While most parents (79.7%) said they were regular library users with their child. Sixty percent of 
parents thought their child had used the library more as the result of participating in the 
Programme. Most (90.4%) children reported going to the library more often over the summer 
because of the Programme with 8.3% saying they went about the same amount. 

The most common benefit sited by parents from the Programme was their child enjoys using the 
library more (75.9%). Parents also said their child knows the library staff better (60.8%) and enjoys 
the library activities (49.2%). 

Parents, children and librarians acknowledged the impact of the Programme on developing positive 
relationships between families the library and librarians, 
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It was fun because I read at the library. I picked books I liked. I gave the lady my card and she 
slid the books to me. (Child 5-7 years old) 

I liked the end party and also the book-ins. The staff always took an interest in what I was 
reading and asked me lots of good questions. (Child 8-10 years) 

My son, a reluctant reader hooked into the book our librarian Penny (who gets to know the kids 
well) gave him as an incentive reward after discussing what he was into - a book on hunting and 
fishing. He got stuck into reading it and liked sharing facts with us.  This has not happened 
before it is a major improvement. He has now started asking for books on topics he is interested 
in. (Parent of reluctant reader) 

The programme firmly establishes a relationship between children and their librarian. They 
recognise us in the street, call us by our names, greet us and seek us out (Librarian). 

PROGRAMME STRENGTHS 

EVIDENCE-BASED NEED (READING SLIPPAGE) 

The literature highlights the short and long term impacts of reading slippage over the summer 
holiday break (the summer slide). International evidence showed average students losing up to a 
month of reading performance and disadvantaged students losing on average two months of 
reading performance every summer throughout the primary school years (Cooper et al 1996, cited in 
Balsen and Moore 2011 and Rasco et al 2012).  

Researchers estimate that b be 
explained by unequal access to summer learning opportunities in the primary school years 
(Alexander, Entwistle and Olsen 2007, cited in Balsen and Moore 2011). It is harder to close the 
reading gap once it has opened up and the disparities widen as children grow older (Terzian et al 
2009), so early intervention is vital. 

New Zealand research confirmed these findings showing the summer slide is most pronounced in 
low-
McNaughton et al 2012, Wright and Wright 2011). In one study reading assessment showed that for 
at-
(Wright and Wright 2011). 

Eight out of ten teachers said they thought the Summer Reading Programme helped prevent reading 
slippage over the summer holidays. The majority of children have done the Programme more than 
once decreasing the chance of cumulative summer slide. 22.2% of children were doing the 
Programme for the first time, 19.3% for the second time, 26.1% for the third time and about a third 
of children (32.4%) had done the programme four or more times. 

One of the real positives is that we are hearing more from teachers that children who have continued 
to read over -readers over the holidays can 
drop a level or even more in their reading (Librarian). 
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INFORMED BY EVALUATION 

The evaluation of library-based summer reading programmes is an emerging area of research, and 
recent findings from summer reading programmes in the United States, Canada, England, and New 
Zealand are promising (Matthews 2013).  The Summer Reading Programme is based on best practice 
and has a strong reflective improvement cycle.  

A comprehensive evaluation of the Programme was undertaken in 2001 and continual process 
evaluation is undertaken by the Committee each year.  

FOCUS ON EQUITY (PROGRAMME REACH) 

Access to books is vital. Family socioeconomic status has been linked to the access children have to 
books in their homes and neighbourhoods (Allington et al 2010, Roman and Fiore 2010, cited in 
Moynihan 2011). The amount of reading done outside of school is consistently related to gains in 
reading achievement (Balsen and Moore 2011).  

Unlike other programmes of this nature that struggle to reach those that would benefit most (Bogel 
2012; Terzian et al 2009) the Summer Reading Programme appears to reach families most likely to 
benefit, i.e. Maori, rural, low decile.  

The relationships formed with the librarians and in fact with the library can be life lasting and so 
important particularly for those children from low socio economic areas.  How wonderful to read on 
an evaluation form that a child was leaving notes for his mother to remind her to take him to the 
library to do his report-in (Librarian). 

While only a small number of libraries run the summer reading programmes in Te Reo it is available 
to all 24 libraries. All the printed material is translated by the New Zealand Translation Centre and is 
made available to the libraries.  

Three of the four sites in this evaluation offered the Te Reo Programme.  The schools involved in the 
evaluation had high proportions of Maori students. 

It is clear great effort is made to include and promote the Te Reo Programme
Bay Terrace School bilingual class took part in the Programme before the end of the school year, to 
utilise the Te Reo teachers. Librarians visited the bilingual class to hear the tamariki report back in a 
group situation. Some of those tamariki continued to come in to the libraries through the holidays, 
and reported-in in English about the Te Reo book they were reading.  

PARENT INVOLVEMENT IN SUPPORTING READING 

The literature confirms the importance of parent involvement in supporting reading development. 
Numerous studies show the importance of parent and family involvement in reading (Rasco et al 
2012; McCombs et al 2011). New Zealand research found that parents also require support such as 
skills and specific messages on how to su
(McNaughton et al 2012). 
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reading at home and clearly valued the support of the librarian/library staff. 

Parents identified the importance of access to books, help choosing appropriate books, the structure 
of the report ins, the activities, and the relationship with the library as important. 

The families are able to watch their children interact with other people and see the modelling of 
reading, questioning and encouragement.  The rewards based system means they are able to support 
and encourage participation without needing to insist.  The free programme means that families 
have a focus to their holidays and entertainment and social interaction opportunities.  The prize of a 
book means that not only the child participating gets a reward there is also the on-going value of 
having a book in the home. Parents with children struggling with reading have an opportunity to 
assist their children and get feedback and support (Librarian). 

INFRASTRUCTURE AND FINANCIAL SUPPORT 

It is clear that without the infrastructure and financial support provided by ECCT the Programme 
would not be the success it currently is.  Librarians acknowledged the quality of the Programme 

The design of the Programme (including the activities, incentives and prize books) is a key part of its 
success. The quality of the Programme is also reflecte
incentives and activities are an important part of the Programme and are highly valued by children 
and caregivers. 

The infrastructure of the Programme also allows individual libraries to seek additional funding to 
support the Programme locally. 

The Programme is relevant and highly valued by participants. It also appears to be keeping pace with 
technology and continually improving. The infrastructure via the Committee enabled by the ECCT 
support, and no doubt some very dedicated people, allows the Programme to continue to develop 
and improve.  

PROGRAMME LIMITATIONS 

Programme.  Librarians face challenges with staff (where additional funding is not available) and 
space.  This said they believe the Programme to be highly effective and work around issues of 
staffing and space. 

A focus for the future could be on children who are not already regular library users.  Parents 
reported most children (77.3%) were library members before taking part in the Programme and 
79.7% said they were regular library users with their child. This said, around a quarter of the children 
who did the Programme were not library members. 

Although librarians already actively try to recruit reluctant readers it would be useful to further 
investigate mechanisms of encouragement for participation of this group. At present only 3.9% of 
parents described their child as a reluctant reader.   
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RECOMMENDATIONS 

1. The ECCT continue to support the Programme ensuring it continues to be made freely 
available to libraries and families. 

2. Local Councils are sent a copy of this evaluation to encourage their contribution to the 
staffing and other aspects of the Programme. 

3. Additional funding options via central government are explored. Particularly in relation to 

PARTICIPANT QUOTES 

After all these years everything about the programme still works! I love it! The fact that it just 

funding to organise anything like this! It is important for our rural children to see the storytellers 
as there is nothing like this available anywhere close by. The Committee are embracing new 
technologies which are also important as children are now so tech savvy it will be important to 
stay one step ahead of them.  This is the best and possibly most obvious promotion of the 
Eastern & Central Community Trust in this area. (Librarian) 

May I just add - the reading programme is amazing. Both my kids signed up for it and the 
difference in their reading was amazing. It keeps the skills going whilst on Holiday. Thank you so 
much. The prizes were amazing as well and the staff were brilliant. I loved the display in the 
library and Zappo the magician was brilliant. What an amazing experience for a little library in 
Waipawa. Great job all of you. (Parent) 

It is hard not to overestimate how the Summer Reading Programme provides recognition and 
reward for participating children. The children interviewed clearly stated that this was the most 
important element of the Programme for them and the research and the case studies reveal 
how children thrive in an atmosphere where every young reader is a winner. (Evaluator) 

It was fun because I read at the library. I picked books I liked. I gave the lady my card and she 
slid the books to me. (Child 5-7 years old) 

I liked the end party and also the book-ins. The staff always took an interest in what I was 
reading and asked me lots of good questions. (Child 8-10 years) 

My son, a reluctant reader hooked into the book our librarian Penny (who gets to know the kids 
well) gave him as an incentive reward after discussing what he was into - a book on hunting and 
fishing. He got stuck into reading it and liked sharing facts with us.  This has not happened 
before it is a major improvement. He has now started asking for books on topics he is interested 
in. (Parent of reluctant reader) 

I got to read Maori books so I can learn more Maori. (Child 8-10years) 

It gives kids and parents motivation to keep reading when they normally may not. The kids seem 
to be more able to start the year with their new class and are keen to discuss what they did. 
They gain in confidence and the reading with the library staff is helpful. They are getting the 
mileage they need to keep their confidence going over the weeks away from school. (Teachers) 
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BACKGROUND 

In 1997 the Eastern & Central Community Trust (ECCT) agreed to financially support the 
development of a New Zealand designed 
and Central Reading Encouragement and Development Network) was established and initiated an 
annual Summer Reading Programme. Held annually for the past 17 years, the programme is a family-
oriented, incentive based reading programme for children from pre-school to pre-teen.  

For over ten years the programme has offered a Winter Warmers Programme, held over six weeks in 
July and August. Another summer programme, called iRead was designed for Year 7 and 8 students 
and Read+ for secondary school students.  

This evaluation focuses on the 2013/14 Summer Reading Programme (the Programme), The Summer 
Beach Read. The objectives of the Programme are to: 

1. To interest, encourage, and stimulate children to enjoy reading. 
2. To increase reading skills in the widest sense, including communication, creativity and 

develop self-esteem. 
3. To encourage caregivers to become involved with their children's reading at home, one of 

the most powerful tools creating life-long learners. 
4. To encourage children to become regular library users by fostering positive relationships 

between families, public libraries, and librarians. 

PURPOSE OF THE EVALUATION 

The evaluation focused on the delivery and impacts of the Programme. The purpose of the 
evaluation was to provide evidence to ECCT on the effectiveness of the Programme in achieving its 
objectives.  

Evaluation questions: 

1.
2. What is the reach of the programme?  
3. What impacts has the programme had on: a) enjoyment of reading, b) reading skills, c) 

4. According to teachers, how do attendees compare with non-
over the summer break?  

The report is presented in three sections, method, findings, conclusions and recommendations. 
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PROGRAMME DESCRIPTION 

The E.C.READ
region. It is also offered to other library districts, which helps to increase cost-effectiveness because 
materials, books, and incentives can be ordered in larger batches. 

Overview of programme 

The programme is a family-oriented, incentive based reading programme for children from pre-
school to pre-teen. Free delivery is a key aspect, as is non-competitiveness. Children are rewarded 
only for individual effort and progress. The Programme aims to make reading fun and enjoyable. 

Funding

Though the Programme is largely funded by the ECCT, Mainfreight provides sponsorship. Various 
libraries and local authorities provide additional financial and resource support. Libraries are 
financed to run the Programme based on their size and resources. Thanks to this financial support, 
the Programme is delivered free-of-charge to participants. 

Programme objectives 

1. To interest, encourage, and stimulate children to enjoy reading. 
2. To increase reading skills in the widest sense, including communication, creativity and 

develop self-esteem. 
3. To encourage caregivers to become involved with their children's reading at home, one of 

the most powerful tools creating life-long learners. 
4. To encourage children to become regular library users by fostering positive relationships 

between families, public libraries, and librarians. 

These objectives have not changed in the 17 years of delivery. 

Programme synthesis 

Children register for the 5-6 week Summer Reading Programme, receiving a kit to record their 
reading. The parent/caregiver and child both sign a contract agreeing to read together daily, either 

- -on-one 
session with a librarian to discuss the book. The children are rewarded for their efforts with an 
incentive (gift) each time they report-in. At the end of the Programme there is a finale where they 
are presented with a certificate, medallion, and book to keep.  

To complete the P
The reporting-in is mostly face-to-face, but in some remote areas the reporting is by phone, fax or 
email. Some areas have recently trialled online reporting-in. At each report-in, children receive an 
incentive  e.g. a theme-related activity sheet  and one of the four stickers required to qualify for 
completing the programme. 

Various events and fun activities are also offered throughout the 5-6 weeks, e.g. storytellers, 
magician, and activity workshops. Storytellers involved in touring libraries in the 2013/14 
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programme were: Rhubarb  Mary Kippenberger and Peter Charleton-Jones, Adrian Kirk  Reading 
Rocks and Zappo the Magician. 

A New Zealand theme and native animal mascot are chosen each year. The Programme commissions 
a graphic artist to provide artwork with a New Zealand flavour. The Committee provides a 
programme manual, graphics, printing, storytellers, rewards, and incentives as well as a newsletter, 

-
this option is available to all 24 libraries, only a small number deliver in Te Reo.  

Changes to the programme 

Recent changes include extra programmes to reach more age-groups and meet community needs 
(see below); more involvement with schools; and more use of technology, e.g. providing material via 
CDs instead of paper.  

Associated programmes are: iRead for children who have outgrown the summer programme 
(previously called SRPlus), read+ for secondary school students, and Winter Warmers which is an 
extension of the summer programme into the winter period, and aims to strengthen relationships 
between schools and libraries. 

Target groups 

The Summer Reading Programme targets low decile schools and communities. The Annual Report 
notes that high decile schools include some socioeconomically disadvantaged students. Many 
children in higher socioeconomic families also struggle with reading and parents may have limited 
time for reading assistance. 

Administration 

The Committee prov
photocopy masters, a graphics guide with clip art and activities, printed posters for publicity, fluro 
reward stickers for the first four report-ins, and reading incentives for each report-in. The 
Committee offers assistance to help libraries meet the staffing requirements, e.g. completed 
samples of work scheme application forms and suggestions for additional staffing. Some libraries in 
the region are sole-charge, so have limited capacity. 

Each library is required to submit statistics on registration and completion, and to record library 
issues. This information is collated by the Committee and used in the Annual Report to the ECCT. 
Libraries evaluate the programme, and request evaluations from parents/caregivers. Each library is 
also required to keep a scrapbook on their programme, which is later used for promoting the 
programme. 
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Participation and completion 

The 2013/14 Annual Report shows a total of 3761 children enrolled in the Summer 
Beach Read 168 children completed the programme  i.e. reported in 4 or more times and read at 
least 4 books. This represents a high rate of completion (84%). 

Programme completion rates since its inception have been consistently high. Between 1997/98 and 
2012/13, the completion rates ranged from 73.3% in the first year of operation to 90.4% in 2006/07. 
The average completion rate across this 17-year period was 86%.  

Promotion of the programme 

The Summer Reading Programme has in the past been promoted directly to schools with a tour, 
recently by storyteller Mary Kippenberger. Individual libraries also promote the Programme to 
schools and families in their area, via letters, posters, flyers, and school visits. 
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METHOD 

SELECTION OF EVALUATION LOCATIONS 

In consultation with the ECCT and the three locations were selected for this 

selection reflects differing population sizes and library catchments, and includes rural and urban 
schools. 

Data collection for the evaluation included three stages of fieldwork: 

1. Literature scan 
2. Key informant input 
3. Surveys of children, parents/caregivers, and teachers. 

STAGE 1: LITERATURE SCAN 

This phase summarised how the programme operates presently and synthesised recent literature on 
the effectiveness of other similar overseas programmes. The aim was to summarise the main success 
factors for effective programmes with similar aims to this one. Due to the tight scope, the review 
was restricted to: 

a) Latest annual report (2012/13) and 2000/01 evaluation, and  
b) Recent reviews accessed via Google Scholar and Advanced Google searching 

approximately 5 reviews. 

Questions for the literature scan were: 

1. Does evidence support the summer slide in reading? 
2. What does recent evidence say about the effectiveness of summer reading programmes? 
3. What are success factors of effective summer reading programmes? 

STAGE 2: KEY INFORMANT PERSPECTIVES 

The four librarians involved in the Programme were invited to give their views on the Programme. 
The aim of the key informant perspectives was to better understand the strengths and limitations of 
the Programme from the P

STAGE 3: SURVEYS OF CHILDREN, PARENTS/CAREGIVERS, AND TEACHERS 

The evaluation included children aged 5-12 years. The P
read 4 books or more (and reported-in 4 times). The evaluation did not exclude children who had 
read less books, however, as there may still be benefits from attending any of the Programme 
(rather than only from completing the full Programme). The surveys used the Survey Monkey online 
survey programme.  

Across the four libraries involved in this evaluation 750 children aged 5-12 years were enrolled.   
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Process of recruiting evaluation participants 

a) Children and parent/caregiver surveys 
Parents were asked by the Librarian whether they would be part of the evaluation when 
they registered for the Programme. An information sheet about the evaluation was provided 
to parents (see Appendix 1). A spreadsheet of all families who had agreed to take part in the 
evaluation was sent to Quigley and Watts by the . 406 families 
agreed to take part in the evaluation (54% of the sample population). 

Questions for the evaluation were based on those used in the 2000/01 evaluation.  Some 
questions not relevant to the evaluation questions were dropped and some were added to 
ensure all evaluation questions could be answered. The survey questions were reviewed by 
the ECCT project manager and the librarians from the three evaluation sites. 

An email was sent to families in February with the links to the parent and child survey. Three 
reminder emails were sent to those who had not responded. Surveys were posted to 
families that did not have email addresses. Responses from the returned hard copy surveys 
were entered manually into Survey Monkey. 

b) Teacher survey 

The librarians from the three evaluation sites provided the names and email addresses of 
teachers from ten schools local to the libraries. Thirteen teachers were invited by email to 
participate in the survey.  

The questionnaire for teachers was about the 2013/14 Programme generally as it was not 

STAGE 4: ANALYSIS AND REPORT WRITING 

The key informant input was analysed and key themes identified for each of the questions. Survey 
data was analysed for each questionnaire using simple descriptive statistics.  

LIMITATIONS 

The evaluation scope was matched to the resources available. The literature scan was not extensive 
and the response rate from the parent and child surveys was not as high as we had predicted. 

This said we are confident the evaluation provides a fair assessment of the Programme.  
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FINDINGS 

LITERATURE SCAN 

The literature scan aimed to answer these three questions: 

1. Does evidence support the summer slide in reading? 
2. What does recent evidence say about the effectiveness of summer reading programmes? 
3. What are success factors of effective summer reading programmes? 

DOES EVIDENCE SUPPORT THE SUMMER SLIDE IN READING? 

International evidence 

due to a lack of reading practice and particularly impacting disadvantaged children (Matthews 2013, 
Rasco et al 2012, Balsen and Moore 2011, Allington et al 2010).  

International research estimates that school summer breaks will cause the average student to lose 
up to one month of reading instruction, with disadvantaged students disproportionately affected 
losing on average more than 2 months of reading performance every summer during their primary 
school years (Cooper et al 1996, cited in Balsen and Moore 2011 and Rasco et al 2012).  

Researchers conclude that 
explained by unequal access to summer learning opportunities in the primary school years 
(Alexander, Entwistle and Olsen 2007, cited in Balsen and Moore 2011). It is harder to close the 
reading gap once it has opened up and the disparities widen as children grow older (Terzian et al 
2009), so early intervention is vital. 

Access to books is vital. Family socioeconomic status has been linked to the access children have to 
books in their homes and neighbourhoods (Allington et al 2010, Roman and Fiore 2010, cited in 
Moynihan 2011). The amount of reading done outside of school is consistently related to gains in 
reading achievement (Balsen and Moore 2011). 

New Zealand evidence  

New Zealand research also confirms a summer slide in reading. It is most pronounced in low-decile 

2012, Wright and Wright 2011).  

A recent study found that the summer learning effect impeded achievement in a decile 1 school 
(McNaughton et al 2012). In two previous studies, two low decile schools in Auckland reported a 
reading loss equivalent to around 5 months over the summer break (Wright and Wright 2011; 
Shanthi 2006, cited in Anderson 2012). In one of these schools, reading assessment showed that for 
at-
(Wright and Wright 2011). 
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ARE LIBRARY-LED SUMMER READING PROGRAMMES EFFECTIVE? 

The evaluation of library-based summer reading programmes is an emerging area of research, but 
recent findings from summer reading programmes in the United States, Canada, England, and New 
Zealand are promising (Matthews 2013). Growing evidence suggests that after-school and summer 
learning and reading programmes, including those delivered in public libraries, can play a vital role in 
improving literacy outcomes for children and closing achievement gaps (Rasco et al 2012).

A three-year study (2006-2009) examining the impact of a US public library summer reading 
programme on student achievement (Dominican University 2010) found: 

Children who took part in the programme scored higher on reading achievement tests at the 
start of the following school year  and gained in other ways. 
Children who took part had better reading skills at the end of third grade and did better in 
standard tests than those who did not take part. 
Parents of enrolled children said their children read more books, were better prepared for 
school, and read more confidently. 
Teachers observed that students who participated in the programme returned to school 
ready to learn, improved their reading achievement and skills, increased their enjoyment of 
reading, were more motivated to read, were more confident in participating in classroom 
reading activities, read beyond what was required in their free time, and perceived reading 
to be important (Dominican University 2010). 

Although the research aimed to measure the effect of summer reading programmes on at-risk 
students, this was not possible as the majority of participants were not at-risk (Bogel 2012). Children 
who took part included more females, more Caucasians, and were at a higher socioeconomic level 
than those who did not take part (Dominican University 2010). Indeed, research into summer 
learning programmes more broadly (e.g. intensive summer schools) indicates that children and 
youth who stand to benefit the most from summer learning programmes  those who are 
economically disadvantaged, unengaged with school and/or show problem behaviour  are the least 
likely to take part in programmes (Terzian et al 2009). This may also be an issue for public library 
summer reading programmes.   

The researchers concluded that availability of public library reading materials and the support of 
summer reading programmes may help combat long-term educational underachievement resulting 
from cumulative summer learning loss. They recommended more investment in summer reading 
programmes, especially in public libraries that serve children and families in economically depressed 
areas (Dominican University 2010). 

Other studies 

The Dominican study is consistent with earlier findings. Celano and Neuman (2001, cited in Balsen 
and Moore 2011), for example, reported that summer reading programmes both increased literacy 
skills and produced other academic benefits from involvement in story hours and other special 
events designed to enhance the reading experience. Teachers in the study reported that 31% of the 
participants had maintained or improved their reading skills compared to 5% of non-participants 
(Celano and Neuman 2001, cited in Matthews 2013). 
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The Dominican findings confirm earlier research by Heyns (1978) and subsequent related research 
indicating that summer reading programmes in libraries can contribute to reading progress and 

summer learning. Her research highlighted the importance of public libraries to summer reading and 
learni

and Moore 2011).

New Zealand research 

Our scan of the literature did not find any recent New Zealand research that comprehensively 
evaluated a library-led summer reading programme, aside from the 2001 evaluation of the 
E.C.READ
work does not exist  our search was limited and rapid. However, we did find current evidence 
supporting school-based programmes that have much in common with summer reading 
programmes (e.g. Wright and Wright 2011, McNaughton et al 2012). The findings from these 
initiatives may be relevant to library-led summer reading programmes as they share common 
elements. 

Summer reading contract

Clayton Park School, a decile 3 primary school in Manurewa, achieved a reduction in the reading 
 including for the lowest 

performing students across all ethnic groups (Wright and Wright 2011). This Home-School 
Partnership programme included sharing strategies with families to support reading at home during 
the holidays, a detailed individual plan for reading, and specific advice and support for parents (e.g. 
planned Home-School Partnership evenings).  

Students who completed summer reading contracts gained an average 5.7 months in reading age 
compared with those who did not complete contracts, over a 12-month period. The school found 
that the same strategies to reduce summer reading loss appeared to work with children from all 
ethnic groups including those in the "at-

Multi-component reading intervention in schools

Other recent research found that a multi-component intervention was associated with essentially no 
summer learning drop 
et al 2012). The intervention included: matching students to books, specific teaching of strategies 
and metacognitive skills for summer reading, specific messages for parents, and following up with 
families. . These components are 
similar to the E.C.READ

The researchers noted several key implications of their work: 

The importance of finding out what children like to read and engaging them in reading 
motivating books (McNaughton et al 2012). 
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The importance of mentoring students and teaching them how to access books. Reading 
engagement relied on students selecting their own books and enjoying books as part of 
leisure activities (McNaughton et al 2012). 

Previous evaluation of the E.C.READ

A 2001 evaluation of the E.C.READ  the first of its 
kind in New Zealand. It covered all 23 libraries using the programme and found that the Programme 
had positive impacts on reported enjoyment of reading, reading confidence and skills, and use of 
library services (Botten 2001).  

Almost all children said they enjoyed the programme and would want to do it again. Most parents 
said they observed increased enjoyment of reading in their child, and that their child talked more 
about the books they read, chose more books on their own, and selected books with more 
confidence than before the Programme. Children reported increased reading skills and widening of 
reading material. Example findings included: 

78% of children said they read more books because of the Summer Reading Programme 
66% of children felt they were better readers at the end of the programme  
69% of children said they chose books on their own and over 50% chose reading material 
different from their usual. 
According to the surveyed children, the top 3 favourite things were: 1) being recognised and 
rewarded for reading, 2) the Finale party, and 3) finding new books to read. 
Three-
they knew more words, and 62% said reading accuracy had increased.  
Just over half of parents reported that their child read more than before the programme.  
Almost all of the teachers surveyed (99%) felt that children in their care had benefitted from 
the programme and 50% of teachers said that children read with more accuracy. 

Only 
evaluator noted this was likely to be under-reported, because many parents would not wish to label 

The programme was offere
Te reo programme, 

but across the whole programme). 

WHAT ARE SUCCESS FACTORS OF EFFECTIVE SUMMER READING PROGRAMMES? 

Building Positive Summer Reading Experiences 

Research demonstrates the critical importance that the early development of summer reading habits 
can play in providing the foundation for later success (
Balsen, K. and Moore, D. (2011). 

Parent and family involvement in supporting reading 

Numerous studies show the importance of parent and family involvement in reading (Rasco et al 
2012; McCombs et al 2011).  
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New Zealand research found specific messages to parents are vital, and more effective than giving a 

12). 

Supporting the development of reading 

Summer reading programs work best when adults get involved by helping young people to choose 
appropriate books and employ simple techniques to improve skills and understanding. Providing 
books with no guidance may not help young people much at all. But when children get help choosing 
skill-appropriate books and read those books over the summer break, both independently and with 
guidance from family members, reading achievement scores can improve significantly" (National 
Summer Learning Association 2009).  

This finding is supported by the 2001 evaluation of the Summer Reading Programme, which 
concludes: 

many children need help to access that full experience. The job of library staff is not finished when 
the child walks out the doors with a library book, the quality of a reading experience is not defined 
by an issue statistic (Botten 2001).  

Targeting to students needs  

A review of broad after-school and summer learning programmes (including more intensive, 
academic enrichment programmes, e.g. all day, 4-5 days per week) highlighted the importance of 

, individualised instruction, and 
success factors (McCombs et al 2011; Rasco et al 2012).  

Quantity of books 

The number of books read is thought to make a difference to reading achievement. Various studies 
suggest that reading 4 to 6 books over the summer helps readers to maintain their skills, and reading 
10 to 20 books helps improve their skills (Matthews 2013). The more books children own or have 
access to, the more they will read and the higher their reading scores will be (Fiore 2007, cited in 
Moynihan 2011). 

Related studies  provision of books 

A 2010 longitudinal experimental study tested the hypothesis that providing elementary school 

summer reading setback. The study showed that ensuring easy and continuous access to 

and the achievement gap (Allington et al 2010). 

Links between schools and libraries  

Another reviewer notes that the education community has been slow to focus on the value of 
partnerships between schools and public libraries (Bogel 2012). Libraries support independent 
reading, building on the instructional role of classroom teachers and schools, and augments school 
library collections, particularly during the summer holiday period (Bogel 2012). They are vital 
providers of books to children (Moynihan 2011). 
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Recognition and reward for reading 

Children thrive and encouraged to read more when they are recognised and rewarded for reading. 
The 2001 evaluation of the New Zealand Summer Reading Programme clearly showed the 
importance of recognition and reward with participating children reporting this was the most 
important element of the Programme for them (Botten 2001). 
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PARENTS/CAREGIVER SURVEY 

Fifty four percent of parents who agreed to take part in the evaluation (and provided correct contact 
details) completed questionnaires. This represents 36% of the total sample population. 

Sample population
(those that 
completed the 
Programme)  

Sample list
(those that 
agreed to take 
part in the 
evaluation) 

Incorrect 
postal/email 
contact details 

Complete 
online 

Completed 
postal  

Response 
rate 

573 406 23 197 10 54% 

Response rate =  (CQ + PQ)  IC/CQ+PQ+NR +R 

CQ  completed questionnaires 

PQ  partially completed questionnaires 

IC  incorrect contact details 

NR  non response 

R  refusal/opt out 

Ninety-seven percent of those taking part were parents, 2.5% caregivers and 0.5% other (1 
grandparent). Parents and caregivers reported 22.2% of children were doing the Programme for the 
first time, 19.3% for the second time, 26.1% for the third time and about a third of children (32.4%) 
had done the programme four or more times. 

Just over two thirds (64.7%) of parents described their child as an enthusiastic readers, 31.4% as 
averagely interested and 3.9% as a reluctant reader. 

The majority of parents (96.1%) thought their child had benefited from taking part in the Programme 
with 3.4% unsure. Only one parent thought their child had not benefited, the reason being the child 
was too old for the Programme and preferred to play outside. 

When asked how their child had benefited the most common answers were: 

Enjoys using the library more (75.9%) 
Talks more about what they have read (70.4%) 
Increased enjoyment of reading (66.8%) 
Selects books with more confidence (64.3%) 
Enjoys sharing books with other people more (61.3%) 

Table 1 below indicates how parents thought their child had benefited.  
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Table 1: Ways in which parents think their children benefited from taking part 

Other benefits included:
Has started to ask for books on topics he is interested in. Gained confidence with library staff.
Read different books due to the summer beach read 
Gained confidence, having to discuss books with less familiar adults  
Feels proud of being acknowledged for a skill that isn't a sport...
He struggles with writing, so to get his incentive, he had to do all the written work.
It keeps him reading over the holidays - loved it. 
Improved writing skills by doing email report in 
This programme is hugely beneficial on so many levels. For my son who has been diagnosed as 
dyspraxia and shows some Aspergers tendencies, this programme has been a real confidence 
booster. This was the first year he was positively excited to go and report in. Although he enjoys 
reading, he struggles to process the information. So it is a fantastic positive opportunity for him to 
work on this. I am so proud to hear him finally able to talk about the books he has read. Thank you 
so much :-) 
The librarian was really good and gave a suggested list of books for her to try as her reading is so 
good 
Reads other types of books that she would not otherwise haveread. 
A reluctant reader but loves being read to, we go to the library weekly.
Holiday programme is great to keep reading going over holidays and motivation for my daughter
New book in ownership at the end too 
Reads with more confidence 

0 10 20 30 40 50 60 70 80 

Increased enjoyment in reading 

Enjoys sharing books with other people more 

Enjoys using the library more 

Knows the library staff better 

Knows more words, increased vocabulary 

Reads with more accuracy 

Selects books to read with more confidence 

Talks more about what they have read 

Reads more 

Knows more about different authors, illustrators 

Socialises with other children doing the reading 

Enjoys the library activities 

Reads in Maori (or in Maori and English) 

Can find books and information better (library skills) 

Other, please say here: 

Percent
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Encourages younger sibling to the library and reads to him. 
Decreased drop on performance from last year 
Increased confidence and made reading a joy instead of a chore (homework) 
Confidence talking with others and putting name on list independently etc. 
Practiced reading aloud and challenging herself 
He was reporting in on a series of books we were reading -I think the reporting in gave added 
interest to keeping it going. 
She didn't feel so guilty for reading all the time :) (because there was apurpose the summer 
reading programme) 
We homeschool and therefore use the library A LOT! We find that our children have increased 
greatly in all these areas using the library all the time, but it is nice to do a Reading programme. 

a result of them doing the Programme.  

Parents reported most children (77.3%) were library members before taking part in the Programme 
with 21.3% not members and a few (1.4%) of parents unsure whether their child was a library 
member. 

Most parents (79.7%) were regular library users with their child. Sixty percent of parents thought 
their child had used the library more as the result of participating in the Programme with 40% saying 
their use was about the same. 

46



26 | Page

Forty six percent of children whose parents agreed to take part in the evaluation (and gave correct 
contact details) completed questionnaires. One hundred and seventy-seven children completed the 
survey. This represents 29% of the sample population. 

Sample population
(those completed 
the Programme)  

Sample list
(those that 
agreed to take 
part in the 
evaluation) 

Incorrect 
postal/email 
contact details 

Complete 
online 

Completed 
postal  

Response 
rate 

573 406 23 154 10 40% 

Response rate =  (CQ + PQ)  IC/CQ+PQ+NR +R 

CQ  completed questionnaires 

PQ  partially completed questionnaires 

IC  incorrect contact details 

NR  non response 

R  refusal/opt out 

Most of the children who took part were aged between 5-7 years (59.1%), 33.5% were aged 8-10 
years and the remainder, 7.3% were aged 11 plus years. 

Ninety-six percent enjoyed the Summer Beach Read.  Of the two that did not enjoy it one said they 
were too old for it and the other would have liked to read the story with the librarian not just talk 
about it. 

Children were asked what the best thing about the Summer Beach Read was.  This was an open 
ended answer and many children identified more than one aspect.  A summary is given below in 
Table 2. 

Table 2: The best thing about the Summer Reading Programme1

Aspect Response Percent

Prizes, incentives and the book 76 50.6% 

Reading, choosing books 60 40% 

Activities, Zappo, finale 33 22% 

Library visits, report ins, reading with the librarian  37 24.6% 

Reading in Maori 2 0.1% 

1 Note the percent indicates the number of children identifying this answer  
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Over half the children participating read more than 10 books with 31.2% reading 11-20 books and 
20.4% reading more than 20 books.  Just under half (46.5%) of children read 4-10 books. 

Most (73.9%) children said they thought they had read more books than usual because of the 
Programme. 18.5% of children thought they had read about the same number of books and 5.1% 
said they did not think they had read more books because of the Programme. 

About three quarters of children chose the books by themselves (75.8%), or with the help of a 
grown-up (22.3%).  Only two children said library staff helped (1.3%) and one child had help from a 
friend. 

Over half of children read books like the ones they usually read (59.2%) with 40.8% saying they had 
read a different sort of book. 

Most children (61.8%) had not read any of the books before. 31.8% said they had read a few of the 
books before and 6.4% had read most of the books before. 

Twenty children (12.7%) read books in Maori (or Maori and English). 

Nearly half (47.8%) of children said they enjoyed reading more than before the Summer Beach Read 
with 45.9% saying they enjoyed reading about the same amount. 

Most (90.4%) reported going to the library more often over the summer because of the Programme 
with 8.3% saying they went about the same amount. 

Nearly all children (98.1%) said they would like to do the Programme again next year. 
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TEACHERS SURVEY 

Staff from ten schools were contacted to take part in the survey. The decile, type, location, roll and 
ethnic breakdown of students attending the school is described in table 3 below: 

Table 3: Characteristics of Schools  

School Decile Type Location Roll Ethnicity 

Porangahau School Years 1-8 Porangahau 31 Pakeha 23% 

Maori 77% 

Tikokino School  7 Years 1-8 
Bay 

46 Pakeha 87% 

Maori 13% 

Argyll East School 4 Years 1-8 Otane 44 Pakeha 59% 

Maori 27% 

Waipawa School 3 Years 1-8 Waipawa 126 Pakeha 54% 

Maori 40% 

Terrace Bi-lingual  2 Years 1-8 Waipukarau 202 Pakeha 37% 

Maori 63% 

Te Kura Kaupapa 
Maori o Wairarapa 

 Years 1-13 Masterton 59 Pakeha 

Maori 97% 

Solway School 6 Years 1-6 Masterton 191 Pakeha 57% 

Maori 33% 

Opaki School 10 Years 1-8 Masterton 167 Pakeha 87% 

Maori 8%

5 Years 1-8 Featherston 127 Pakeha 69% 

Maori 25% 

South Featherston  Years 1-8 Featherston 63 Pakeha 76% 

Maori 10% 

Thirteen staff were sent the survey and 11 responded (with 10 complete and 1 partially complete 
questionnaires). 

All respondents were familiar with the Programme and all respondents thought children under their 
care had benefited from taking part. When asked how children had benefited the most common 
ways are shown below: 
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Number of responses

Increased enjoyment in reading 10 

Enjoys sharing books with other people more 8 

Enjoys using the library more 9 

Knows the library staff better 7 

Has a better understanding of storylines 3 

Knows more words/increased vocab 6 

Reads with more accuracy 5 

Selects books with more confidence 8 

Talks more about what they have read 8 

Reads more 8 

Knows more about different authors, illustrators and types of books 4 

Socialises with other children doing the reading programme 2 

Enjoys the library activities  8 

Reads in Maori (or in Maori and English) 2 

Can find books and information better (library skills) 3 

Other, please state: 

Having other people read to them and engage with them 

1 

TOTAL RESPONSES 10 

Eight out of the ten teachers who responded thought the Summer Reading Programme helped 
prevent reading slippage over the summer holidays. Reasons given included: 

The pupils seem to be more able to start the year with their new class and are keen to discuss 
what they did. 
it helps children remain active with reading over the holidays  
Definitely, the children gain in confidence and the reading with the library staff is helpful. 
They are getting the mileage they need to keep their confidence going over the weeks away 
from school. 
Children are encouraged to read and they are expected to discuss their reading with a 
member of the library staff. This gets them thinking about the text and develops a better 
understanding of what they have read. The library staff often suggest other books/ keep 
books aside that they know individuals will want to read. This keeps the children motivated 
and reading. 
It provides parents with a reason to engage students in reading and this helps maintain the 
childrens exposure over the holidays. 
Children had books that they care about and could read.  
It encourages them to read during the holidays, which doesn't happen as often as it should. 
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It gives kids and parents motivation to keep reading when they normally may not 

Two of the ten teachers were unsure. One teacher commented: 

Idon't have hard and fast evidence to support a view either way. If students do the minimum amount 
of reading required to be eligible to attend the finale then I think slippage may still occur. 

All (10/10) respondents said they would encourage children in their care to join the next Reading 
Programme. 
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LIBRARIANS VIEWS 

ROLE AND INVOLVEMENT: 
1. What is your role at the library? 

District Librarian 
Part time library assistant 
Library 

2. How are you involved in the Summer Reading Programme? 
I oversee the staffing and as we are a small staff I am involved on all levels including the 
reporting-ins. I manage all the funding and allocation to the various programmes. For a small 
district we do large numbers and this means that from November through to the end of 
January the summer reading programme is the priority in the libraries. 
I promote the programme to customers and answer questions.  While the programme is 
running, I welcome children and their parents into the library, assist with report-ins and help 
with the Finale.   
I ensure that the staffing and funding for staffing is in place and support the staff to deliver 
on the requirements for the programme. In our case it is a huge commitment to prepare for 
and deliver to over 450 registrants 
Main Co-ordinator/Supervisor

IMPACTS OF THE PROGRAMME 

For the children 

The fact that it is free programme designed to make reading fun in an exciting safe environment. The 
achievement of talking to the librarian about their reading which is not an easy task for some 
children and then being rewarded for this achievement. It is non-competitive which is unusual in the 
competitive world we live in and it is totally inclusive, the only qualification required is a library card. 
The relationships formed with the librarians and in fact with the library can be life lasting and so 
important particularly for those children from low socio economic areas.  How wonderful to read on 
an evaluation form that a child was leaving notes for his mother to remind her to take him to the 
library to do his report-in. 

Recognises the value of reading as a valuable part of their lives.  Strengthens their relationship with 
the library and library staff.

The programme offers children a safe environment in which they are able to get positive feedback 
and support for reading. Reading is not often recognised for awards and for some children reading is 
something they have to do rather than doing it for pleasure and reward.  The rewards based system 
reinforces the value and importance of reading to the children.  There is someone else that they can 
interact with on a completely different basis than their caregiver or teacher re reading and there is 
no right or wrong or competition.  The fact that the summer reading programme is totally inclusive 
for children is also important. Sports and other leisure activities have limiting factors, the summer 
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r
library to take part in many instances.  

Often opens a whole new world of reading for some children offering them the opportunity and 
encouragement to try different genre and levels of reading, stepping them through the reading for 
pleasure process. 

The programme firmly establishes a relationship between children and their librarian. They recognise 
us in the street, call us by our names, greet us and seek us out.

For families  
As librarians we are aware that a certain element of pride is noticeable when a parent sits and listens 
to their child talk to librarian about their latest book. 

The programme provides free entertainment for six weeks of the holidays  this is a gift for many 
families not only are we rewarding their children for their reading but we are also providing craft 
sessions and storytellers and entertainers. 

Promotes reading as an activity and strengthens their relationship with the library.

The families are able to watch their children interact with other people and see the modelling of 
reading, questioning and encouragement.  The rewards based system means they are able to support 
and encourage participation without needing to insist.  The free programme means that families 
have a focus to their holidays and entertainment and social interaction opportunities.  The prize of a 
book means that not only the child participating gets a reward there is also the on-going value of 
having a book in the home. Parents with children struggling with reading have an opportunity to 
assist their children and get feedback and support. 

For the schools  
One of the real positives is that we are hearing more from teachers that children who have continued 

-readers over the holidays can 
drop a level or even more in their reading. 

Schools may see that for some children their reading level does not drop off over the summer.

The well documented summer slide is arrested and schools are able to continue with educational 
programmes without having to back track. When they receive the list of children who have 
participated teachers recognise the value of the programme and further encourage the children. 

This embeds a good relationship with the schools for the coming year. The teachers see how 

For the library  

Library staff were asked how the Programme affects use of the library during the Programme and 
after its completion. 
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children to the library regularly they are also borrowing. Many of these children continue this regular 
use of the library after the completion of the programme. We see a growing confidence in all 
members of the library and how comfortable they are. 

In an ideal world all of the children who have participated would continue using the library, but this is 
not so but we definitely experience an increase in users as a result of summer reading. 

It is great over the summer as we have so many children and parents in the library. We see the 
children more often.  The storytellers are very popular.Many of the children continue to come in, 
however due to term commitments the frequency of visits declines.  

continuing their level of use after the programme particularly those that have become switched on to 
reading.  Relationship building and shared knowledge means an increased comfort level and 
confidence with using the library. 

The positive feedback continues for several weeks. Issues drop back a little once school goes back. 
When we start class visits after the holidays. The children often ask about the next programme.

TE REO PROGRAMME 
 Librarians were asked 

about its strengths and limitations. 

The main strength is that traditionally most of the Te Reo readers are not library users so it is a new 
experience we are able to offer. The limitation we have is finding Te Reo speakers who will come in 
and listen to report-ins. 

The strengths of the programme are bringing children and their families that may not otherwise use 
the library in contact and offering something for those studying in Te Reo that is not otherwise 
readily available outside their school environment. 

RELATIONSHIPS WITH SCHOOLS 
Librarians were asked to describe the relationship between their library and the local schools and 
how this had changed in the past year. 

A year ago we set the goal of regularly visiting every school in our district  this we achieved 
and as a result have built very strong relationships with our schools. This has proved a real 
positive when we started to promote the Summer Beach Read in November as the schools 
promoted it for us! 

As the programme is now so well established, the schools are more aware of how it can 
benefit their students, and there is some promotion to parents. I think that schools could 
promote the programme better especially to their reluctant readers. 

We have strong relationship with some schools but others seem to struggle to find the time 
to maintain relationships with outside agencies. In the last year we had great support for 

54



34 | Page

getting children registered for the programme.  Relationship building is very important and 
sharing of ideas and knowledge of each other operations and areas of professional expertise. 

In a small rural town, the relationships with the schools are a positive one anyway. The 
reading programme promotion and presentations of late prizes provide a great and positive 
launching pad to return to the school for a librarian visit.

RELUCTANT READERS 
Librarians were asked about the extent to which the programme reached . 

We all target reluctant readers and in our case reserve places for them.  Because we are a 
predominantly rural area many of our reluctant readers are dependent on parents bringing 
them to the library and this does not always happen.  For those unable to get to the library 
we offer phone report-ins.  

Unsure.  I think that some parents seek out support for reluctant readers and will try the 
library for support. Could be better tied in with schools?

We actively target reluctant and struggling readers through reading recovery teachers and 
classroom teachers creating special registration forms and times for children recognised as 
reluctant. Reading recovery teachers report back on the value of the programme to maintain 
reading levels and interest. Each child reports to the teachers their excitement at getting a 
certificate for something they struggle with. 

The programme allows for us to develop an intimate relationship with reluctant readers. We 
are able to guide them with books that are suitable for their read

stress and allow the child to have fun with reading. The reluctant readers are drawn to the 
programme by the incentives, but are often surprised that they really enjoy the interaction 
of the reporting-in sessions with our Summer Reading Programme Co-ordinator (Meg, a 
University student who we could not do without as this is a very low staff library) 

PROGRAMME MATERIALS AND SUPPORT 
How usef
Encouragement & Development Network) Committee? 

The materials provided make the programme easy to run, the idea behind this is that many 
libraries doing the programme have very small staff and what we provide is the programme 
in a nutshell! 

I think that the materials are of a high standard and support is there if required.

Without the material provided we would not be able to make the programme available for as 
many participants.  The materials give the programme quality and status which children then 
take on board as being important and having value for them.  
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Our summer reading programme co0ordinator changes every three years or so and the 
manual becomes a vital in helping the running of the programme. We have found that it 
takes a couple of years for these young people to build their confidence and put their own 
stamp on the programme. So the added benefits of helping to develop a young person in 
Library work are a real bonus here. All the graphics are useful for decorating the Library. We 
have a very difficult space to work with and appreciate all the suggestions and materials. It is 
great to see families still using their library bag months after. I keep seeing the drink bottles 
we gave away this year all over the town!

Committee Member responding to questions! 

STRENGTHS AND LIMITATIONS 
What do you see as the main strengths of the Summer Reading Programme? 

Strengths are the fact that it is free, available to all size libraries and available to all  the 
only thing required is a library card. Libraries value this programme as it a great opportunity 
for making reading fun! 

It is available to all children, regardless of their reading ability and it is fun, with great 
incentives. The storytellers are fabulous and for many children it is their first experience of 
performance art. It is becoming more flexible in how it uses technology to meet the needs of 
those that live rurally or find it difficult to get to the library. The programme is well set up to 
cover a range of ages, with the programme being offered in three age-groups.

The main strengths are the opportunity for the programme to be delivered in all size libraries 
and to all children, creating equity.  The creation of social capacity in socio economically 
deprived areas and drawing the different parts of the community together in one 
programme, teachers, schools, parent and grandparents, media, businesses etc. Recognising 
and valuing reading in a way that no other programme outside the schools does.  

Raising the profile of the Library in the community and promoting the Library as a fun place 
to be. Developing relationship with the Librarians and stopping th
reading. 

What factors/aspects of the Programme are critical to its success? 

That is free of charge. 

I think that being flexible to meet the changing needs of our community is important. The use 
of technology to support the use of the programme is becoming more important. 

That is free of charge and the ability to participate is not limited. 
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Reporting-in
magical.  For the children they feel 

What do you see as the weaknesses or limitations of the Programme? 

Lack of staff so unable to increase numbers. 

Some avid/mature readers are ready to move on to a more challenging programme before 
they hit year7/8.This happens especially when they have been on the programme since they 
were pre-
the i-read at year 6.  The Read-plus programme is good to stay for the college aged kids.  

The need to cap participation to levels that the individual library can manage  staffing and 
finance. 

For us there are few weaknesses. We are lucky that Council employ someone to work for 
three months over the Programme. We could not offer the children the same attention 
without this commitment from them. 

What are the challenges for you / your library in being involved in the programme? 

Our main challenge is space and staff. 

Space, staffing and financial.  The programme requires considerable resourcing which is not 
isolated to the running of the programme itself.  The increased issues and numbers using the 
library create demands in all areas of library operations over the 6 weeks of the programme 
and also during the preparation. 

Space is the biggest challenge.  We need to move shelves and shift ALL the books out of the 

being packed with kids and parents having a great time! 

How do you think the Programme could be improved?  

The programme needs to continue to change with the times and embrace technology. 

The programme has evolved to meet the needs as technology and library service levels have 
increased.  The programme has proved to be exceptionally responsive to the changing needs 
of libraries and communities and has withstood the test of time to date. 

It is important to maintain high standards of book prizes. I would hate to see us having 
cheap, nasty books to give away as prizes from a Library. It is also important to maintain the 
quality of incentives. Being able to give at least one really good prize is important for the 
parents.  The cash amount we receive from the Committee is also vital as we do not receive 
any extra funding from Council. We are very grateful for the student they employ. 
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APPENDICES 

PARENT INFORMATION SHEET 

WE WANT TO KNOW WHAT YOU THINK OF THE SUMMER READING PROGRAMME  

After the Programme is finished we would like to ask your family how it went. 

If you have any questions now or later, please contact:  

Carolyn Watts on 021 828 055 or 04 384 2046, email: carolyn@quigleyandwatts.co.nz

Do we have to take part? 

better for children and families next year.  

What will we have to do? 

We will send you some 
have email at home you can answer the questions using one of the library computers. 

There will be one set of questions for parents and another set of questions for children. 

When will it happen?

The questions will be sent out after the programme has finished in February and you will have a 
couple of weeks to answer them. 

How much time will it take? 

It will take about 15 minutes to answer the questions. 

How will our answers be used? 

Only the research team will see your answers. All of the answers will be combined in a report for the 
Eastern & Central Community Trust, librarians, schools, local councils, and the wider public. No one 
will be able to tell who said what.

Who is doing this work? 

The Eastern and Central Community Trust is funding the work. The work is being done by Carolyn 
Watts from Quigley and Watts Ltd, an independent research company based in Wellington.  

If you complete the questions you will automatically go into the prize draw for a $100 gift voucher.  

THANK YOU FOR YOUR INTEREST  WE REALLY APPRECIATE YOUR TIME 
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sector collaboration benefiting children who may otherwise be disadvantaged educationally. The Programme has many 
benefits beyond meeting its stated objectives including building life skills, resilience and confidence in young people. The 
focus of the Programme on equity is seen in its reach, which is to be commended as this is often not actualised in 
community programmes." In a later section, the report mentions that the programme "appears to reach families most 
likely to benefit, i.e. Maori, rural, low decile." That said there appears to be conflicting views on this, as an article by the 
childrens librarian in Tauranga advises that typically children from low decile schools, Maori and Polynesian children dont 
participate in the summer reading programme. She argues that the Summer Reading Programme is effective however 
those that need it most are not partaking and the completion rate is poor for the few from this group that do partake.  

In general demand for the programme is growing. Last Year in our region, the Summer Reading Programme had 3921 
children enrol and 3277 complete the programe. Winter Warmers saw 4879 enrol and 4283 complete. iRead 
(Intermediate Age) saw 615 enrol and 493 complete. ReadX (College age) saw 277 enrol and 203 complete. 

General Comments 
It is clear this programme is effective. Based on the Q&W report it is meeting and exceeding the 4 key objectives originally 
set by ECCT. That said there are questions on whether it can better reach those children who need it most. Q&W advise 
that 3/4 of children who did the programme were already library members and the majority were regular users of the 
library. They state "A focus for the future could be on children who are not already users of the library." They further state 
it would be useful to further investigate the mechanisms of encouragement for participation by "reluctant readers". Q&W 
also made 3 recommendations:  

1. That ECCT continue to support the programme.  
2. That local councils be given a copy of their evaluation to encourage the councils continued contribution to the 

programme.  
3. That additional funding options via Central Government are explored.  

The assessor cannot find any documentation suggesting that recommendations 2 and 3 have been executed. Considering 
the contribution the programme is making in our community alongside the fact that demand for the programme is 
increasing and ECCT has neared its cap for funding, it seems following through on recommendations 2 and 3 have become 
crucial. Recommendation made to provide continued support while also implementing the recommendations made in the 
Q&W report. 

Recommended Amount 
$250,000 for ECREAD'N programmes for children 
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Donation Evaluation

Organisation Name: Wairarapa Rural Education Activities Programme  
Geographic Location:  Regional 
Request No:  24236     Applicant No:  2118 
Sector: Youth 
Application Type: Education Initiatives 
Tax Status: Tax-exempt (charity)    Legal Status: Charitable Trust 

Principal Officers/Personnel/Trustees
Contact: Peter McNeur
Address: P O Box 442

MASTERTON 5840 

Chairperson:
Secretary:
Treasurer:
Secretary/Treasurer:

Aim of Organisation 
 Providing high quality supplementary and complementary services for the learners of the region. 

# of Staff: 12 # of Volunteers: 9
# of Members: 0 Established: 04/12/1974
# of Beneficiaries: 967

Current Application
Project Description 
To run the programme in at least 20 locations during 2015 across the ECCT region, from the tip of East Cape, Hawkes Bay, 
Tararua, Wairarapa and the Manawatu and Horowhenua.  

Project Costs 
Description Total Amount Other Funding Requested Recommended
Programmes - See attached Budget $164,325 $46,221 $118,104 $93,500.00

Project Income 
Other Funder Amount Decision Date Confirmed
All host venues $46,221 10/03/2015 Y

Shortfall Raising Description
Cut back the programme if necessary to fewer venues. Have already rationalised some venues through more 
flexible arrangements to reduce costs. 

Previous Funding
Year Application type Amount Project
2010 $55,000 14 Maths Is Fun Programme for 2010
2011 $4,000 running costs for Henley Men's Shed
2011 $68,000 Maths is Fun 2011
2011 $3,800 running costs for Henley Men's Shed
2012 $64,000 Copy of Maths is Fun 2012 in 16 location
2013 $90,000 Maths is Fun 2013 in 18 locations
2014 $92,500 Maths is Fun 2014
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Financial Position 
Financial Year: 31/12/2014

Revenue
Income $1,325,224
Total $1,325,224
Expenses
Expenses $1,123,383
Depreciation $41,447
Total $1,164,830

Term Assets
Fixed assets $536,016
Total $536,016
Current Assets
Current assets $463,616
Total $463,616
Term Liabilities

$
Total $0
Current Liabilities
Current liabilities $271,561
Total $271,561

Net Income: $160,394 Net Assets: $728,071

Tagged Funds 
Description Amount
All funds apart from $3120.75 committed $40,879

Notes 
The accounts are for Wairarapa REAP as a whole. A separate P&L for Maths is Fun is included with the evaluation report. 
This P&L shows the 2 most largest expenses as being wages at $55.7k and location costs of $29.3k. The 2014 year saw the 
programme creating a small surplus of $3.1k which will be carried forward to the 2015 year. Financial reports indicate 
Wairarapa REAP is financially well managed. 
Accounts prepared by: Prepared by Organisation 

Comments and Analysis 
Advisor:  Neil Attapattu                              Policy: Meets Policy 

Project Background 
Maths IS Fun was developed by Wairarapa REAP on behalf of the ECCT in 2003/2004. The programme has been 
independently evaluated and found to be valuable for the participants. We are intending to add Te Araroa (Hicks Bay), 
Tolaga Bay, Woodville and Featherston for 2015. We are working with ECCT to develop appropriate reporting on 
outcomes mechanisms for 2015. The programme has continued to adapt, become more flexible and themed 
appropriately. 

Project Management 
Development of this programme was led by the College of Education, in partnership with Wairarapa REAP, Masterton 
District Council and ECCT. Teachers, training and resources are provided by Wairarapa REAP. ECCT established the 
following objectives for the programme:  

1. To interest, encourage and stimulate children to have fun with basic numeracy skills and accept them as part of 
their daily lives.  

2. To increase numeracy skills through basic programmes and activities using everyday applications.  
3. To create a program capable of involving whole families in maths activities.  
4. To have children experience mathematics in an environment other than school.  

An independent review of the programme was completed in 2010. This was generally complimentary of the programme 
however it identified 2 outcome areas that were not being fully met. These were:  

1. Improved overall educational level  
2.  Supporting success in both school and everyday life through mathematical strategies, ideas and experiences 

developed in the programme.  
The assessor spoke to Peter McNeur (Wairarapa REAP's director) and Jude McNeur (Maths is Fun coordinator). Based on 
these discussions the impression was gained that they did not see the programmes goals as involving supporting success 
in schools nor necesarily an improved overall educational level. They felt time constraints and resources restricted the 
ability of the programme achieving these. They believed the key role was for children to have fun based around games 
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Maths is Fun   Programme Report 2014 

The Maths Is Fun programme is sponsored by the Eastern and Central Community Trust and supported by 
Wairarapa REAP. 

Wairarapa Rural Education Activities Programme (REAP) accept financial and management responsibility for 
the programme. 
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Maths is Fun   Programme Report 2014 
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Maths is Fun   Programme Report 2014 

The Maths is Fun Programme is a family orientated mathematics holiday programme for children from ages 
five to thirteen. This initiative began from interest generated in the Masterton area and was modelled on the 
successful Summer Reading Programme.  
The Eastern and Central Community Trust (ECCT) provide the financial backing for Maths Is Fun (MIF) and 
the Summer Reading Programme, showing their interest in supporting educational initiatives across the region 
through such sponsorship. 

Children are regularly exposed to how language is used in a wide range of formal and social contexts and how 
this learning transfers into everyday life. Mathematics is a subject area that has it s own extensive literacy. 
People often make excuses for not being good at Mathematics but they also fail to see the relevance of 
mathematics in our daily lives. 
 It is no longer acceptable for our children to believe this.  

The Maths Is Fun programme is aimed at helping to bridge the gap in children s and parents thinking; to allow 
children to develop the confidence to understand and discuss strategies and problems in a fun and 
comfortable environment and to give them a positive mathematical experience. The programme also allows 
children to link this thinking back to everyday life. 

It is neither an extension programme, nor a remedial programme, but is for all children and their families to 
have fun together while working with many aspects of numbers, shapes and problems. 

Aims 
1. To interest, encourage and stimulate children to have fun with basic numeracy skills and accept them 

as part of their daily lives. 

2. To increase numeracy skills through programmes and activities using everyday applications. 

3. To create a programme capable of involving whole families in maths activities. 

4. To have children experience mathematics in an environment other than school. 

The Programme is designed so that each Level of the Mathematics curriculum has 1 day of delivery. This may 
be delivered over 1 whole day per level, or 2 half days per level or 4 sessions of 1.25 hours per level. The 
programme has 2 phases to be taught over a 2 year period. 
In theory a child can attend 8 years in a row and experience a different programme each time. 
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Maths is Fun   Programme Report 2014 

Wairarapa REAP administrates the programme from it s Masterton Office.

Programme Director Peter McNeur   Director of Wairarapa REAP  
 oversees the Maths is Fun programme  
 ensures that the integrity of the programme is maintained  

Coordinator Jude McNeur  Maths Is Fun coordinator 
  experienced teacher of junior children for many years  
   coordinates teaching staff, venues, teachers, training  
  liaises with all parties to meet the needs of everyone involved 

Technician    Janet Hayes  
  compiles supplies for the venues and the large blue programme teaching 

kits 
  ensures all venues have what they need on hand to advertise, registerand 

evaluate the programme 

Mathematics Consultant Innes Kennard    independent education consultant 
  programme co-developer  
  trains programme teaching staff 

Financial Officer Karen Stevens   Wairarapa REAP s Office Manager 
  Manages the programme finances  

Wairoa Primary children enjoying   Shapeshifters  theme, 2014
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Maths is Fun   Programme Report 2014 

In 2014, 22 venues presented the Maths is Fun Programme to several hundred children,over the July and 
October Holidays, throughout the ECCT area. 
New venues this year were the Palmerston North City Library and the Roslyn Library, a subsidiary to 
Palmerston North..  
Te Aroha Noa, the Community Centre in Palmerston North, ran in both holidays, giving their Holiday 
programmes a Maths purpose. 
Wairoa again ran successfully in the Wairoa Primary School, administrated and delivered by a teacher from 
the school.  

Map of Venues 
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Maths is Fun   Programme Report 2014 

July Programmes 

100 Level  Venues Masterton 
 Levin 
 Palmerston North 

50 Level Venues Pahiatua 
 Foxton 
 Highbury   Palmerston North 
 Ruatoria 
 Shannon 
 Waipawa 
 Roslyn- Palmerston North 

October Programmes 

100 level Venues Hastings
Feilding 

 Gisborne 
 Napier 

50 level Venues Carterton 
 Eketahuna 
 Flaxmere 
 Havelock North 
 Wairoa 
 Greytown 
 Highbury - Palmerston North 
 Dannevirke 
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Venue Name Time Size Phase Total 
Registered

Yr1/2 
B   G 

Yr3/4 
B   G 

Yr5/6 
B   G 

Yr7/8 
B   G 

Total 
Compl 

Palmerston North July 100 2 85 12 13 6 19 20 5 5 5 71 
Roslyn July 50 1 41 4 8 3 11 3 5 4 3 41 
Foxton July 50 2 26 5 7 6 2 5 1 0 0 26 

Highbury July 100 1/2 133 24 41 34 34 133 
Levin July 100 2 67 8 12 13 7 7 3 1 1 53 

Masterton July 100 1 82 11 10 19 22 7 10 2 1 73 
Pahiatua July 50 2 44 4 11 12 5 1 11 0 0 44 
Ruatoria July 50 1 23 5 2 8 2 3 0 3 0 23 
Shannon July 50 1 13 1 4 1 7 0 0 0 0 13 
Waipawa July 50 2 26 7 0 6 5 2 3 0 3 21 
Carterton Oct 50 1 25 4 7 3 3 3 2 1 2 24 
Eketahuna Oct 50 2 23 4 4 4 3 3 4 1 0 23 
Dannevirke Oct 50 1 50 2 10 7 7 5 10 6 3 42 

Feilding Oct 100 2 74 15 17 8 5 8 8 9 4 63 
Flaxmere Oct 50 2 73 7 6 10 11 11 14 3 11 73 
Gisborne Oct 100 1 61 10 12 6 17 5 8 3 0 50 
Greytown Oct 50 1 23 8 4 6 0 2 2 0 1 20 
Hastings Oct 100 2 79 17 9 7 13 9 16 3 5 79 

Havelock North Oct 50 2 37 6 7 5 8 2 5 2 2 33 
Wairoa Oct 50 2 41 6 7 2 5 3 9 2 7 41 
Napier Oct 100 1 21 5 3 4 6 0 3   21 
Total    1048         967 

Where a single number for boy/girl is given, these numbers were supplied combined 

Sticks and plasticine at work creating 2D and 3D shapes 
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Maths is Fun   Programme Report 2014 

We gave Maths is Fun a theme; Shapeshifters.
It was to be reflected in the advertising, to be a focus for the teaching and to be reflected in the family take 
home material. From all the feedback it was highly successful and we will be looking at a new theme for 2015. 
It will reflect a number focus, the name yet to be confirmed. 
Palmerston North and Roslyn were new venues for 2014 and Napier rejoined the programme after a years 
break due to staff changeover. 

New teaching staff were sought for several venues: 

 Masterton, Pahiatua, Palmerston North, Roslyn in July. 

 Eketahuna,  Greytown,  Carterton, Havelock North, Hastings, Napier, Dannevirke, in October 

The value of the programme is dependent on the quality of the teaching staff. 

Balance in practice at the Palmerston North programme, July 2014 
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I liked / learned 
doing fun times tables
that when we have a little help we can go a long way
learned the maori names for shapes
everyone enjoys maths when we all work together
the difference between 2D and 3D shapes
turning 2d shapes into 3d shapes
creating new shapes by putting other shapes together
making shapes out of ice block sticks

 learning about prisms 
fun shape making activities, like a heptagon
all the new names for different shapes
I never knew what quadrilateral was
learning how to say big words, what they mean and how to say big numbers
how to do tessellations

Sent by a little girl into the blog, showing us what she made with her bag of sticks at home. 
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Children s feedback continued 

 different pairs to make 20 
 new domino games 
 how to figure out some problems by doing them backwards 
 that maths can be put into stories 
 pent means 5 
 patterns on the calendar 
 factoral numbers, magic numbers and tangrams 
 0 is an important number 
 building shapes with equipment 
 tangrams originated in China 
 thanks for making this programme work for us 

Thinking about 2 digit numbers from the Wairoa programmes with Sharon Jane. 
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The things we appreciate about The Maths is Fun Programme 

 eager to show people via Skype what she had made/ learned 
 finale event creative, a lot of fun 
 tamariki engaged from start to finish, a lot of variety 
 well worthwhile to make maths fun 
 great to do some games and activities at home, perfect during the holidays great to 

see our children socialising with children from other schools 
 an applied fun perspective to maths 
 I ve never seen my daughter enjoy maths so much
 linking maths ideas to stories 
 a great promotion for maths 
 good to see a programmes that was hands on and not iPads or computers 
 a fantastic opportunity for the kids in our community 
 the teacher and facilitator had  a lovely way with them 

Cage building at the Levin Finale, 2014 
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Parent feedback continued 

 enthusiasm, confidence , family fun 
 it was a privilege to expose my children to this programme 
 an absolutely great opportunity for our kids 
 games related a great idea 
 liked combining important skills teaching with fun and creating positive association 
 came home and immediately showed me some cool maths stuff, first time that has 

ever happened! 
 great idea, very successful 
 I couldn t believe all the things they brought home with them
 maths doesn t always have to be a struggle
 builds confidence and enthusiasm for maths 
 great seeing children getting involved in maths outside the classroom, reinforcing 

everyday thinking 

Jess and Dave Leary, a brother and sister teaching team! Dave teaches at Whakorongo School, 
Palmerston North, and Jess teaches up at Hunterville 
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Children enjoying the programme at the Havelock North Library, 2014 
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The Wairoa programme runs out of the Wairoa Primary school with Sharon Jane in her own 
classroom. 
She runs a great programme for this community and feed back from them was excellent. 
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 a wonderful programme for our children and parents 
 home activities are of value for the use in homes after this event 
 a great idea, we all had a wonderful time 
 good for us being so far away, was great have the support of whanau 
 please have this next year, the ones who came last year still enjoyed. 
 excellent supply of work, need more sheets for larger groups 
 great organisation and planning of resources 
 well planned programme material 
 awesome communication from staff and run through of activities 
 programme material is great, always more than enough 
 good to have some new learning material to deliver to the children 
 the communication process is very supportive 

Teacher, Rebecca Meade working with a group at the Roslyn Library, July, 2014 
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This is my second year coordinating the Maths is Fun programme. 

I am always impressed by the way the teachers slide into the venue and take control of the programme, 
usually in a public space. You can walk into that space and without exception, find a quiet hum of happy busy 
children, resources spread from wall to wall but teacher and assistant communicating and working with a 
disparate group of children who did not know each other before the programme.  
Their skills are absolutely key to the success and I really appreciate having them on board. 

Communication skills are so important, as I am reminded of daily, and keeping all the people in the venues 
and all the teachers happy all the time with responses to their emails and phone calls is a full time occupation 
in itself. I will continue to work on this aspect, being the interface of the programme between the teachers, 
administrators and management and satisfy everyone with prompt replies telling them what they need to know. 

The introduction of the theme has rejuvenated the programme and given teachers license to develop learning 
around the theme. It also allows us to vary the interactive home activities so that the children are taking home 
different games and equipment each year. Although, having said that, the children do enjoy the dominoes. 

The programme is effective, amazingly resourced with equipment and teaching staff, popular with the 
participants and the parents. It ticks all boxes. And so it is not difficult to see why more venues want to be part 
of Maths is Fun.  

Sam Shackleton and Michael Batley teaching in the Masterton Library, July 2014 
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Practising cutting out skills in the Masterton Library, 2014 
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Venue Boys Girls Total

Greytown 50 16 7 23

Carterton 50 11 14 25

Masterton 100 39 43 82

Eketahuna 50 12 11 23

Pahiatua 50 17 27 44

Dannevirke 50 20 30 50

Waipawa 50 15 11 26

Palmerston North 100 43 42 85

Roslyn 50 14 27 41

Foxton 50 15 12 27

Shannon 50 2 11 13

Levin 100 33 34 67

Feilding 100 40 34 74

Te Aroha Noa 100 133

Havelock North 50 15 22 37

Flaxmere 50 31 42 73

Hastings 100 36 43 79

Napier 100 9 12 21

Wairoa 50 13 28 41

Gisborne 100 24 37 61

Ruatoria 50 19 4 23

          Table showing Boy/Girl Attendance in the 2014 MIF Programme  
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Maths is Fun   Programme Report 2014 

5/ 03/ 15 MIF I&E 2014.xls

INCOME
Balance bought forward from previous year 13835.69
Donation -  Eastern & Central Community Trust 92500.00
Local Contributions ( from all locations) 29340.00
Less balance carried forward to next year (2015) (3120.75)

TOTAL INCOME 132554.94

EXPENDITURE

Administration 13600.00
Consumables & Stationery 3661.85
Finales 8552.21
Kit Materials 14047.92
Kit Storage 1000.00
Location Costs ( including venue and internal wages) 29340.00
Postage & Freight 1582.07
Promotion 377.95
Training 3498.69
Travel 1178.45
Wages 55715.80

TOTAL EXPENDITURE 132554.94

NET SURPLUS -$               

WAIRARAPA REAP INCORPORATED
MATHS IS FUN

STATEMENT OF FINANCIAL PERFORMANCE
2014
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involving maths. That said, they are proactively looking at ways to measure their success in these areas and these include 
having a web tool for parents and teachers to complete performance surveys. They are looking at getting the school 
teachers of participants to complete a survey on the Child’s progress.  

Peter McNeur also advises that it is difficult for Wairarapa REAP to plan for each years programmes as ECCT does not 
confirm its funding until early June. They ideally need to have employment contracts and confirmation of venues 
completed at least 6 weeks prior to when the first programme starts in the first week of July. 

Community Needs and Benefits 
In 2014 the programme was delivered to 21 centres through out the ECCT region with 967 children completing it. The 
2010 independent review of the programme identified that: 

participants increased their confidence and understanding of mathematics. 
It improved family relationships and strengthened the public’s view of libraries as a learning and information 
environment.  
The success of the programme is heavily reliant on the quality of the teacher running it.  
Overall the programme is viewed as succesful by most parents with 4/5 stating they would recommend the 
programme and 3/4 stating that their children are likely to attend the next programme.  

Acknowledging the above, there are questions around how well the programmes are improving the childrens chances of 
success in school and improving their over all educational level. There are also questions on how well the programme is 
reaching those who need it most (low decile, Maori and Polynesian students). 

General Comments 
The programme has been operating since 2005. ECCT has donated $513k to the programme to date. The programme is 
well managed and reasonably well monitored. This year the Wairarapa REAP intends to expand to include 4 new centres 
(Hicks Bay, Tolaga Bay, Woodville and Featherston).  

The programme has been operating for 10 years with the original objectives and MOU with Wairarapa REAP. The MOU is 
out of date as it refers to a subcommittee that no longer exists which supposedly has ongoing tasks. The MOU states that 
its contents is only valid for 3 years from 31/3/2005. 

ECCT has already made a sizeable investment in this program and costs to run it have increased from $46.8k in 2006 to 
now $118.1k. Continued support at this level suggests a significant ongoing investment by ECCT. Considering this, it 
becomes essential that the program is delivering on ECCT’s current Vision and Strategic Objectives.   

Wairarapa REAP have a genuine concern in that having their application decided upon in ECCT’s May Board meeting 
leaves them too short a time to secure job contracts and venues. 

The following recommendations are made: 
Support this application to a level similar to the 2014 year.  
An independent review of the programme is completed.  
Upon completion of the independent review  ECCT review the relevance of the programmes current objectives 
and renew its  MOU with Wairarapa REAP. 
That SPC and Board receive Wairarapa REAP’s application in March going forward. 

Recommended Amount 
$93,500 for Maths Is Fun 
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